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Analyzing Texts in EFL Reading Classes: A Qualitatie Research with
Undergraduate Material
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2010
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ABSTRACT

This study investigated the texts selected to lexl us the undergraduate course of
Letras — Inglés at Universidade Federal de Santari@a as well as the perception of
those students who are using them in the classrdbtwerefore, three questions were
developed to guide this investigation: 1-What kinafs genres are found in the
materials used in the third and the fifth semesteithe Letras-Inglés course at
Universidade Federal de Santa Catarina? ; 2- Vghaei subject of the texts presented
in these materials? Do they presuppose genergemiad background knowledge? ; 3-
What is the students’ perception in relation totérds presentedPhe researcher was
able to collect samples of materials from the tlaind the fifth semester of the Letras-
Inglés course during the first semester of the 2&&9. These samples were analyzed
through a framework based on the work developeDdwyies (1995), and categorized
according to the genres they belonged to. Quesdices were also given to the
participants of the research in order to assess pleeception towards the material
presented in the classroom. Regarding the kindgenfes which were found in both
semesters of the course, a majority of informatimetfructional, literary, persuasive
and websites could be found, probably due todbethat these materials may be very
helpful concerning the objectives of the disciplara the students’ needs. Concerning
the background knowledge necessary for the studentemprehend the texts, this
researcher assumes that most of the texts presegpbdeast partial previous special
knowledge about the subjects of the materials ptede Also as a result, this
researcher was able to observe that most of the fexnd in the disciplines of the
investigated course were of a great variety of extbjand genres and stimulated the
participation of the students in the classroonesenhresults provide further evidence
that confirms the literature reviewed and contdbtt the pedagogical practice of
professionals in the EFL area.
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2010

Professora Orientadora: Dra. Léda Maria Braga Tomitch

RESUMO

Este estudo investigou os textos selecionados ymrano curso de Letras-Inglés da
Universidade Federal de Santa Catarina assim cambé&m a percep¢do dos alunos
que os receberam na sala de aula. Para este @mpdérguntas de pesquisa foram
desenvolvidas: 1- Que tipos de géneros sao endostnaos materiais utilizados no
terceiro e no quinto semestre do curso de Letrgi&dnna Universidade Federal de
Santa Catarina? ; 2- Qual é o assunto dos texteseapados nestes materiais? Eles
necessitam de conhecimento prévio geral ou esperial Qual é a percepcao dos
alunos em relagédo aos textos apresentalas? isto, a pesquisadora coletou amostras
de materiais da terceira e da quinta fase do cdtsante o primeiro semestre do ano
2009. Estas amostras foram analisadas através déralbmlho desenvolvido por
Davies (1995) e categorizadas de acordo com os@gER@es quais elas pertenciam.
Questionarios foram também aplicados aos partitégada pesquisa de modo a
podermos verificar a percep¢ao dos alunos comé&elap material apresentado em
sala de aula e categorizar as amostras. Foi deradasfjue uma maioria de textos
informativos, instrucionais, literarios e persuasiforam encontrados, assim como
websites, 0 que €& bastante (til aos objetivos dssiptinas investigadas e as
necessidades dos alunos. Com relagdo ao conheoimpivio necesséario aos alunos
para a compreensao textual, foi verificado que a#ona dos textos exigia a0 menos
um conhecimento prévio especial parcial sobre sardss abordados nos materiais
apresentados. Também como resultado, foi verificqde a maioria dos textos
continham uma grande variedade de géneros e eatiamla participacado dos alunos
na sala de aula. Estes resultados fornecem maiérevas que confirmam a literatura
revisada e contribuem para a pratica pedagogicarddissionais na area de EFL.
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CHAPTER ONE

INTRODUCTION

1.0 Preliminaries

The increasing need for different approaches dicktd the teaching of reading
in EFL classrooms has been an issue that has élyecalled the attention of several
researchers in the last fifty years. Worried almbetter development of the students
in the reading comprehension process, authorsasiéteid (1993) describe a growing
number of teaching styles and approaches which beea developed along the years
in order to make the task of reading texts alsargortant tool for teaching writing.
Moreover, this need for new insights in the EFLaaled a number of researchers to
review and investigate the works of other authoh® \also observe and analyze the
impact of background knowledge in the reader’'s ndodng this process of reading
with the intention of learning or even reading jimt pleasure (Aebersold & Field,
1997; Davies, 1995). Following these ideas, severstarchers were also instigated
by authors who observe in details all the processeslved in the act of reading
comprehension (Gagné et al. 1993) as well as thectsinvolving the importance of
special or general background knowledge in readiognprehension. Research
findings in the areas mentioned above have “bobddtexl search for interesting and
varied genres that might lead the reader throughptith of better understanding of
texts, and reproducing the genres when asked &dectheir own texts, using them as

models (Johns, 1997).

As observed by Meurer (2008) the knowledge posdesse people, their

identities and relationships can be strongly deiteech by the genres to which the



“individuals are exposed to, produce and consunmey {ranslation, p. 152). The
author also gives emphasis to the fact that “tHeui of a country, as a whole, is
characterized by the group of textual genres preduwnd used by its citizens” (my
translation, p.152). Moreover, it is through theeach and teaching of textual genres
that individuals can be helped to realize who tlaeg and what context they are

inserted in, building, producing and conductingtticalture (Meurer, 2008).

Considering that reading in the classroom is arnciefft tool for teaching
writing, these ideas of cultural and academic aspes well as my own observations
in every day teaching, were the main incentivescivistimulated the development of
this study. Therefore, based on the discussion egbthe general objective of the

present study is to analyze texts brought to thie @&ssroom at the university level.

1.1 Statement of the Problem

1.2.1 Context of Investigation

In the point of view of this researcher, the malective of a university is, as a
valuable institution, to help people become criterad professionalized individuals to
work in the market of our society. The role of theiversity becomes even more
important for the development of the citizen. Afgdl; those are the people who will
be working in schools, in classrooms, instructinigeo learners and developing their
critical behavior so that they can act in sociefyccording to Stutz (2005), critical
thinking has been a very important issue discuseethe educational field, and
teachers should prioritize the development of gkil. Moreover, she mentions that
the best way to do this, is through the practiceeaiding, “since reading and being

critical is being reflective” (2005, p.1).



Every year, many people graduate and start workirggveral different fields,
putting into practice what was learned during tlearg in which his/her skills and
critical thinking were developed. In order to maintthe quality and the dynamics of
classes, ihas become extremely important for institutionbéaupdated and interested
in renewing the material being used in the clagad he EFL publishing market has
made available several different types of pedagbgiaterials such as videos,
textbooks, CDs etc, which aim at improving classethe institutions that adopt them.
Unfortunately, there is not always a perfect fitviieen textbooks available in the
market and didactic purposes in individual classreoFor this reason, teachers have
to bring their own materials to the classroomsingkime to select and prepare them.

Although the choice of extra materials can be wsgful in helping students
comprehend, produce and reproduce their own culilagpects and become critical
towards the society which they live in, it also bees a demanding task to analyze
the quality of the material provided, as well asdatceptance and functionality. Thus,
this study has been instigated by those and otlessi that follow the same line of
thought, considering of extreme importance to olsend analyze the texts being

applied in EFL classrooms and the students’ peimepowards these materials.
1.2.2 Objectives of the Study

The present research aims at analyzing the textadfdn the % and &
semesters of the undergraduate courseetifas — Inglésat Universidade Federal de
Santa Catarina. A descriptive analysis of the kiofdgenres found will be made, using
a framework developed by Davies (1995), which dlIpresented in the review of the
literature. Another objective includes investiggtiwhether the texts brought by the
professors demand general or special backgrounw/lkdge from the students, as

defined by Kintsch and Franzke (1995), by lookirghe subjects of the texts. In



addition to that, this research intends to obsénmeestudents’ perception towards the
texts presented in the two disciplines under ingasbn: LLE 7493-Compreensao e
Producdo Escrita em Lingua Inglesa Iifthird semester) and.LE 7495 -
Compreenséo e Producao Escrita em Lingua Inglefdth' semester).

Along with the objectives previously mentioned, theesent study pursues
answers to the three research questions below:

1- What kinds of genres are found in the materialgd usethe third and

fifth semester of theetras - Ingléourse?

2- What is the subject of the texts presented in timeaterials? Do they

presuppose general or special background knowledge?

3- What is the students’ perception in relation totdws presented?

1.2.3 Significance of the Research

Following the viewpoint of the literature reviewete intention in this research
is to find some helpful insights for the professitsnin the EFL area of studies, in
relation to the selection of texts for the readirging classroom. For this reason, this
study hopes to be able to help teachers in academntexts in their search for paths
that may lead them to the choice of the most apm@tgmaterial to be used in the
reading classroom, by bringing up frameworks amlstdor selecting appropriate

texts.



CHAPTER TWO

REVIEW OF LITERATURE

The main objective of this research is to analymetéxts found in the materials
used in the third and fifth semester of ttetras - Ingléscourse, by scrutinizing the
genres found in them and relating them to the néatdackground knowledge. Having
this goal in mind, this chapter reviews the litaratrelated to: (1) the basic principles
of reading comprehension, (2) the influence of lgasknd knowledge on reading
comprehension; (3) definitions of genre and textetyand their importance in the

reading process, and (4) teaching reading in th@ngclassroom.

2.1 Reading Comprehension

The process of reading comprehension can be coedidevery particular act,
for, according to Davies (1995), this is an intérpeocess that cannot be seen by
others. In the same view, for Aebersold and Fi&l@o7) “reading is what happens
when people look at a text and assign meaninggaviiitten symbols in that text” (p.
15). However, for this process to occur, an intéoacbetween the reader and the text
is necessary (Rumelhart, 1977, as cited in Dav®85). When this interaction
between the reader and the written text takes ptameecting previous knowledge to
new ideas, reading comprehension is likely to happéehe reader’'s mind.

As observed by Gagné et. al. (1993), there areimtevactive knowledge bases
that, when put together, will allow reading compesion to take place. These bases
are called declarative and procedural knowledge.déclarative knowledge, Gagné et
al. (1993) include knowledge of the topics mentwie the text, text schemas, and
vocabulary. This knowledge is known as “knowing Whavhich means that the

individual knows the set of rules needed to do ¢bing. Procedural knowledge, on



the other hand, has been defined as the knowletifenowing how”, that is, the
individual being able to put into practice the eétules in order to make an action
happen. In addition, procedural knowledge involivgs component processes which
are considered to be lower level processes in mgadbmprehension: decoding and
literal comprehension; and two other processesideresl higher level: inferential
comprehension, and comprehension monitoring. Degod seen as the act when the
individual is able to decipher the code proposedthe case of Portuguese and
English, for example, the letters and words. Moegpit is from decoding that literal
comprehension from the words is activated, encosipgswo other processes called
respectively: lexical access and parsing. This wayijcal access selects and brings up
the literal meaning of the smaller units of meansgh as words, while parsing, on
the other hand, is responsible for bringing meanirgm larger units such as
sentences, making use of linguistic rules of tinglege in order to do that.

Another component process of procedural knowledgienominated inferential
comprehension. This step, composedriggration, summarization and elaboration
is responsible for bringing to the reader deepenprehension of what is being read,
(making inferences and connecting ideas) and doissidered to be a higher level
process of reading comprehension. The integrationgss is how the reader connects
the propositions and forms a coherent representatiahe ideas found in the text,
while summarization is the mental summary the readsates from the text. The last
process, called elaboration, is the process in lwhiee reader connects his/her
background knowledge to the new information foundthe text, by generating
inferences in order to achieve comprehension. fitosess of generating inferences is
very relevant to the present study in the sense Wigen readers are able to make this

prediction about the genre they are reading, litecire and content, the connection of



his/her previous knowledge with the incoming infation becomes more effective
and dynamic.

Complementing the process described above, thectasponent process of
procedural knowledge we find in Gagné et al's masi¢he process of comprehension
monitoring which is made up of the following proses: setting a goal; selecting
strategies; checking goal and remediating. Thikesone in which the reader is going
to “monitor” his/her reading comprehension accogdio the goal that was previously
set. If comprehension is not achieved, the readles@lect another strategy, checking
his/her goal again and remediating the situatioerwhecessary, searching for reading
comprehension. In the present research, this coempas important, because it is the
process which allows the reader to have controlr aggt comprehension. When
undergraduate students are aware of how to dehl ‘@emprehension monitoring’
and its procedures, their expectations and schewlated to the kinds of genre
present at the moment of reading a text will befiomed and comprehension of what
is being read might take place more easily. Oneepcehension does not happen, the
student is prepared to monitor and remediate thegss.

Exploring a different but related area, Paltrid@®Ql), in his article about
genres, text types and their use in EA@mphasizes that when someone is actually
writing a text of a specific genre, s/he needsrtovk much more about it than what is
being shown in the final printegersion of the text. The individual has to have som
knowledge about the conventions and expectationseraing the chosen genre so
that s/he is able to reproduce it and construé¢h&isown texts. As research in the area
shows, this line of thought can be applied to theaaof reading comprehension,

because once the reader has previous knowledge Hiwotype of genre being read,

! English for Academic Purposes.



s/he has the ability to preview and guess inforomathat comes while s/he reads the
text (e.g. Tomitch, 2003). The ability of recognigigenre structures and text types
can clarify, accelerate and help in the processoaiprehension monitoring, leading
the reader to successful text comprehension. Haery will be explained in more

details, in the next section, mentioning the imaoce of background knowledge in

genre recognition.

2.2 The Use of Schemata (Background Knowledge) in eRding

Comprehension

It has been widely discussed in the area of reBaarceading that, for reading
comprehension to happen, the reader needs to pobsekground knowledge in
relation to the topic of the text. For that reassmyeral authors from the field
(Rumelhart, 1981, Swales, 1990, among others) blagd some light over the concept
of ‘Schema’ or ‘Schemata’(plural), to develop thesrthat helped to clarify how
reading comprehension takes place in the individuaind. In addition to that, the
authors state that “the role of background knowdenfglanguage comprehension has
been formalized aschema theofy(p.76). According to Rumelhart (1981), schemata
are units of knowledge, which are stored in oneiadralong with the information
about how this knowledge is supposed to be usedewreral situations. Thus, a
schema, for the author, is “a data structure fpragenting the generic concepts stored
in memory” (p. 5). In a nutshell, schema theoryaistheory which shows how
knowledge is represented in the individual’'s mimdl avhich also shows how this
representation can make the use of this knowledgerein several ways.

According to Carrell and Eisterhold (1988), the Wwiexlge units packed in the

individual’'s memory are concepts that correspondh® meaning of a number of



things such as objects, situations, events, segsarfcactions and situations, etc. This
way, it is possible to say that schemata are tpecs upon which all the processing
of information depends. The authors also make @indigon between two types of
schemata: formal schemata, which involve the bamkyt knowledge related to the
formal and rhetorical organizational structuresadéxt, and content schemata, which
represent the background knowledge related tadnéent area of a text. The first is
considered to be background knowledge and expectaabout differences in genre
and structures of the text, while the second ishihekground knowledge about the
content area of which the text is talking abouttia same line of thought, Swales
(1990) argues that it is content schemata thatlerm@&aders to accept some given
information as being true or not, allowing him/hereach comprehension of the text,
analyzing what is being read. For the author, schemlay a very relevant role in
genre acquisition, claiming that knowledge of priexts “may lead to sufficient
recognition of informational and rhetorical struetsi to invoke a formal schema”
(p.86).

For Alderson (2000), it is clear that the naturehaf knowledge readers possess
will influence not only what they remember fromet; but also the way they process
it, and the product, which is what they understémodh the text. These occur when
readers process a text integrating new informdtiom the text into their pre-existing
schemata, that is, structures that represent reéddeswledge.

In the same line of thought, Kintsch and Franzk#9g) state that the result of
comprehension in reading is an adequate mentakseptation of the text, that is, in
order to understand what is being read and in dalbuild this mental representation,
the reader needs to posses both general and sgrowledge. General knowledge,

according to the authors, is “the knowledge abbetidnguage and the world, which is
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shared among members of a culture”(p.321). Irr therk, the authors present as an
example of general knowledge the knowledge aboutamnd warfare, armies, sieges,
guerrillas, governments, et©n the other hand, special knowledge varies among
people depending on how much they have been exposadspecific topic. When
reading a text, the reader needs special knowlathgeit the domain of the text in
order to construct the situation model relationst twill be included in the mental
structure, as mentioned by the authors in their, tee knowledge about the war in Sri
Lanka. These may not be explicit, but are infetogdthe reader through the use of
his/her general linguistic and general world knalgle. It can be said, by looking from
this perspective that, if readers are given a $ipei@xt, they must have previously
acquired some knowledge about subject of the tegtder to be able to understand it.
If the text is immersed in a very common knowledgéject, general knowledge on
the topic may be enough for the reader to compiite®n the other hand, if the text
deals with very specific information and subjeattated to an exclusive or selected
field, it may become difficult for the individuab tachieve comprehension therefore,
demanding special knowledge from him/her.

Van Dijk and Kintsch (1983) claim that a situatiorodel is a representation
which is not only based on the text itself butsitalso a combination of background
knowledge, including the goals and attitudes of rwder, plus textual information.
The situation model is the representation of a essful integration of the old
information existent in the reader's mind (backgrduknowledge) and the new
information brought by the text. Having this ideamind, an appropriate situation
model is what is going to form the basis for untherding of tasks that will demand
the application of the new knowledge, somehoweftresents the content of the text,

as well as the situation described by it and whatreader already knows about it. The
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reader, on the other hand, depends on the amounstamcture of his/her domain
knowledge in order to build this situation model. dther words, the propositions
which may not have been explicitly linked in thattenay be related in the reader’s
situation model, because of his/her own backgroiundwledge. Therefore, we
understand that, both ideas, the schema theorgmess by Rumelharand Kintsch
and Franzke’s general and special knowledge ksimglar thoughts when they state
that the reader needs to have built a schema id miorder to comprehend the text
being read. Once readers possess mgeneral and special knowledge, the reading of
the texts presented will become easier because whkkyoe able to make more
connections between new and already known infoomatnake inferences and create
more relations among the given texts. The scheneaept in their mind will be
activated, allowing them to construct these conaest facilitating reading
comprehension as a whole.

Because of the conceptions of special and genaralledge, it becomes
important to observe the kinds of genres and tgped existent in the academic
context. This is relevant to the research, becafisdents may have had previous
contact with specific kinds of genres, what helpieein to build a schema related to
these structures. This schema will influence inrdeing comprehension of the texts
presented in the classroom. The next section eaplorformation concerning these

ideas and their importance in reading comprehensitime classroom.

2.3 Genre and Text Types

The term “genre”, nowadays, is used to refer téed#ht categories of discourse
of any type, spoken or written, with or withouteliary aspirations, or a “fuzzy

concept, a ‘loose term of art” (Swales, 1990, B).3These definitions may cause
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some confusion in researchers’ and every othewikhal's mind.In order to clarify
these ideas, Swales defines genre as “a classrohoaicative events the members of
which share some set of communicative purposesyb@mmunicative vehicles for
the achievement of goals” (p. 58). Moreover, ththaustates that a communicative
event comprises the role of the produced discoansethe environment in which it
was produced, along with all its associations. hédligh the author presents a very
clear definition, ‘genres’ can vary according teesal different aspects. In his work of
1990, Swales states that genres vary accordindpeiv thetorical purposes, in the
degree to which they are prepared in advance feir town communicative
instantiation (as presented by Nystrand,1986) anteims of the medium through
which they will be expressed. Swales also sugdbkatanost of the genres prepared in
advance are predominantly written. In this case,atuthor presents a discussion that
has been happening for a while, surrounding theessoncerning these prepared-text
genres. They also seem to vary in the extent tahviieir producers consider the
existence of the audience and readers. Davies [ 1&@86wing Swales’s work, claims
that when planning a reading program a first goasshould be: “What genres do my
students need, or want, to read and to write?”“®idat texts should I, or we, select
as examples of the genres?” (p.93).

These issues must be taken into consideration wit@mning a reading or
second language course, because the genres ptedeytehe teachers in the
classrooms will be the ones used by the studentsoaels for reproducing ideas and
creating new texts. In a very interesting pointigiw, Paltridge (2001) brings up the
idea that the focus on genre in the EAP classropmvides a context in which
students can gain access to academic discouraesvilh hopefully enable them to

participate more successfully in academic settirfgs 90), what makes us reflect
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about the importance of teaching genres in thesobmm. When students are
concerned with this focus of learning, they hawe ¢hance to learn ways to express
themselves more clearly and more appropriatelypgixyg their ideas to the academic
and external world in a comprehensible and mosyliko be accepted way.

According to Johns (1997), in socioliterate vielisyacies are acquired through
exposure to discourses from a variety of sociatexs, making individuals develop
their own ideas and concepts of genres as timeepaShe also states that, “genre
knowledge provides a shortcut for the initiatedthe processing and production of
familiar written texts” (p. 21), what follows thdea previously presented which states
that the more the individual is exposed to a gethieemore s/he is able to reproduce it
later on. In the same line of thought, the auth@ntions that, “the individual's
abstract knowledge of genre is ‘repeated’ (MillE984 as cited in Johns, 1997) in that
it evokes previous analogous contexts in whichlambexts were processed”(p. 21) .
These statements are meant to represent thatcognieing the genres in the material
presented, the reader creates certain expectatdmns will or will not be confirmed
during the process of reading the text, as wethake inferences that help him/her in
building the situation models responsible for tbenprehension process. Furthermore,
it is likely that the student involved in these @eeses will eventually reproduce the
genres s/he already knows, when required to writee classroom. With this in mind,
it becomes important to analyze the kinds of gefoead in EFL textbooks and texts
brought to the classroom in order to check if theg related to the common
background knowledge undergraduate students mmg, hncluding subjects related
to specific knowledge they already have in mind.

Although the idea and concepts of genre as deflnedSwales are already

widespread, another construct needs to be takencuomsiderationtext type Biber
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(1988, as cited in Paltridge, 2001, p.73) drawsséinttion between genre and text
type, which has interesting implications in the E&A®ssroom. According to Paltridge

(2001), with his research, Biber discovered thaitt within particular genres can

differ greatly in their linguistic characteristic¢p.73), while different genres can be
quite similar linguistically. In other words, whe means is that several different
genres can contain similar rhetorical structurbe {ext types), representing that their
internal discourse patterns can vary, independ@iftiyenre structure. Therefore, genre
and text type are different perspectives of a that must complement each other.
Swales, in his work (1990), shows similar ideag. the author, “rhetorical structures”

are units that represent the internal variatioa genre. By making use of these units,
Swales wants to show that it is possible to captuneimber of characteristics of the
observed genres and, although some orders of ermarof textual elements can be
more frequent, other orders of occurrence can septeto the reader, the most
important aspects of the text.

Having these ideas in mind, this researcher wantemphasize that both
constructs,rhetorical structuresand text typeswill be used in the present study,
interchangeably, showing no difference betweerr ttm=anings. In order to express
the concepts of the internal organization of thestethe term “rhetorical structures”
will be preferred, because of being the most fratjygresent terms in the literature

reviewed.

2.4 Teaching Reading in the Writing Classroom

When in school, children usually at first, stararl@ng to read in their first
language. After sometime, the individuals who ledrrhow to read and became

proficient in it, get to read in order tearn from texts. What used to be a slow and
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difficult process now becomes a faster and easier enabling readers to perform a
more active role in the process of reading compreiba.

Just and Carpenter (1987), consider that thergetation between learning and
reading, and they define two learning mechanismssidered mandatory in this
relation:organizationandrote associationBy the first, they state that learning can be
strongly facilitated if “either the text or the le&r imposes an organization on the
information to be acquired” (Just & Carpenter, 1987 402). By the latter they
express a process of primarily establishing assong between concepts, by making
use of mechanisms such as rehearsal or repetmurding to the authors, learning
that occurs during reading is influenced by sompeets such as the reader’s
background knowledge, the nature of the text aedgtials and strategies used by the
reader. In a similar line of thought, van Dijk aKéhtsch (1983) propose that the
integration of the episodic text memory with prawmain knowledge is what forms
the situation model, a representation in the réadeind. That model represents one
of the reasons while reading. Once the reader psasethe text more actively, that is,
with conscious attention and not relying on automm@rocesses, s/he is able to
connect the background knowledge acquired withinkkeming information derived
from the text. When the reader “inserts the nevorimftion into the slots of an
appropriate schema” (Just & Carpenter, 1987), lagrfitom text, then, takes place. In
this situation, however, comprehension and learanmegnot separated but, interlaced.

In the writing classroom, reading comprehensiotalen as a very important
practice at the universities, nowadays. Although. E&achers and researchers have
given special attention to this matter only regerdiccording to Reid (1993), reading

has achieved a more important part of the writilagx over the last fifty years. The
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author presents four different kinds of approacimeseveral periods of history in

which reading was taught in the classrooms. Thppeoaches are as described below:

Grammar-Translation Classrooms:As Reid (1993) puts it, in this classroom,
students did not compose and did not write as asitlid not share ideas, opinions or
anything else related to writing. Their only rofethe classroom was to learn English
through the grammar (as the name suggests), ttamgstaxts and words, decoding and
extracting the meaning from the author of the textso were considered major

authorities and consequently, gaining some vocaptiam this process.

Audio-Lingual Classrooms: Reid (1993) also brings up that during the
emergence of this methodology in teaching a se¢anguage, (around 1940-1970)
writing and reading were still seen as supportiskdr grammar. The actions which
ruled in the classroom were, namely: modeling arattring structures. Errors were
not tolerated and texts were unambiguous in ordezatry a single message to the
reader and were consequently grammatically cori®dting was perceived as a path
which led to oral correctness and grammar prachigelecoding material. Reading, at
this point, was considered a “receptive skill”. Ttext was considered even more

important than the author.

Pattern-Model ClassroomsGradually, the change from the language-based
classrooms to the study of composition technigaek place in the 1960s .Teachers in
the academic environment started to see the teqdifimvriting as a communicative
skill rather than as language skill and becausehat, they focused on teaching
native-speaker composition in the classrooms. tit@d to that, they started to teach
rhetorical modes such as comparison/contrast, esffiset, classification, definition

and process, by showing them as examples to thergsiwho were asked to imitate
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the models. By the influence of Goodman’'s readimgdel and his theory which
stated that reading was nothing but a “psycholistiuiguessing game”, teachers in the
academic context saw the reader as a more acil@dual in the reading process,
bringing meaning to the text and not ordgarchingfor it in what s/he read. In this
classroom, the student read much more and triedewotify the rhetorical modes,
analyzing the paragraphs and essays, readingxtseaed reflecting on the contents of
the texts, following Goodman’s idea of anticipatingredicting and therefore,
constructing meaning from the text. This style eddhing writing departed from the

academic environment to the ESL classrooms.

Process Writing ClassroomsAs the name already says, in the process
classrooms, the focus was on firecessof writing the texts, as Reid observes. This
methodology had emphasis during the 1980s and ynigpause of journals it tended
to lower the anxiety of the individuals by creatig atmosphere that allowed them to
develop and share their ideas in a way which didtimeaten them. In this classroom,
the students were able to work in groups, what gldpvas a result, collaborative
writing and reading of the texts produced by thelents themselves. Eventually, they
could practice peer reading, stimulating their twig, discussing and putting into
practice the new discovered writing strategies.dt@awas seen as an indispensable
part of the writing process classroom, and becdusgmulated students’ creativity
very much, most of the reading was of personakatiae prose where students wrote
and consequently read what they had written resgpgnid the text. Several genres
were approached, depending on what the indivichiehded to communicate, and for

that, many genres were also produced in the classroreating meaningful texts.

After several years of investigation in the areacddemic writing and reading,

researchers got to different conclusions in refatmusing reading in order to develop
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writing skills. Writing and reading have been definas actions which share some of
the same kinds of processes and according to C&reé8I8), both processes depend on
past experiences, both depend on schemata, inwiagar linguistic habits and
patterns of thinking. Finally, both are processesam for making meaning. Because
of several aspects which are related in both peasest has been assumed that good
readers are usually considered good writers, wretem us reflect upon the idea of
connecting both skills in the classroom. Becausgsoofnany connections between the
two, the practice of reading for teaching writingshshown good results, when in
communicative contexts, improving students’ alastiin writing and lowering their

anxiety in the classroom, as previously mentiong&éid (1993)

At UFSC, in the Letras course under investigatimsth disciplines, LLE 7493
and LLE 7495 involve the connection between readind writing. Following the
principles formulated by schema theory, it becomegortant for this researcher to
mention the information above, because the pradiceeading texts in the writing
classroom helps students improve their writing @vesal ways, such as using the
genres presented as models for further writingaddnig familiar genres to the students
also works activating their schema related to thectures of these texts. Therefore,
producing new texts as well as peer revising besomasier and flows better, once the
students have the chance to previously activateinf@mation in their minds,

facilitating the writing process.

This section presented the importance of the defitdé of reading
comprehension and genres as well as the use ofjtmasid knowledge in teaching
reading in EAP contexts. The connection betweeringaand writing was also
mentioned, creating a link between the two skillsol share similar processes and

why it is so important to know their relation inetielassroom and in this study. The
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next chapter intends to describe the method whiak used to carry out the research
including information about the materials used, plagticipants, instruments and the

framework for the analysis of the collected samples



CHAPTER THREE

METHOD

This chapter aims at introducing the participant®wook part in the research
and describing how this research was carried ourst,Fthe materials and the
participants are presented with a brief descriptibhow the texts were obtained, then
the observed classes are also described and fitladlyinstruments and procedures of

data collection are specified as well as the fraorkwlata for analysis.

3.1 Materials

The materials analyzed in this research were thas tpresented in the
disciplines under investigation. These materiattuiied parts of textbooks, models of
essays, materials extracted from books design#tetdevelopment of writing skills in
EFL courses, extracts from magazines, and samplpsragraphs taken from other
texts. The researcher was able to collect the mater the copies’ “shop” at the
university (where they were available to the stwslerand from the virtual
environment which the students also had access to

(http://ava.cce.ufsc.br/hiperlab/ava_cce/moodlemaiew.php?id=28 This study

only analyzed the texts and extracts selected Hersubject, excluding worksheets

extracted from textbooks and the texts writtenheygtudents.

3.2Participants

The participants in this study were a total of 2@ergraduate students from the
same course and two professors from the courdeetsfis-Linguas estrangeiras —

Inglés at Universidade Federal de Santa Catarina. Sifoemation such as sex and



21

age was not considered relevant to this studyethegls of data were not asked in the

questionnaires and they are not mentioned in tesgnmt study.
3.2.1 Students

The undergraduate students involved in the reseasrle 26. Seven of these
students were taking the course “Compreenséo eubdodEscrita em Lingua Inglesa
" in the 3™ semester and the 19 remaining ones were taking cthese
“Compreensdo e Producdo Escrita em Lingua Inglg&an the 5" semester. The
students answered the questionnaire describedtetteis chapter.

Despite the fact that 17 students were taking theses in the'3semester, only
7 of them returned the questionnaire. The studieats the %' semester were a total
number of 35, but only 19 agreed on taking parthie research by answering the
questionnaires.

3.2.2 Professors

The two professors of the discipline LLE-7493 “Caegnsdo e Producao
Escrita em Lingua Inglesa IlI” from the third and.BE -7495 “Compreensédo e
Producédo Escrita em Lingua Inglesa V” fifth sereegparticipated in this research.

They were given a questionnaire described latdrigichapter.
3.3 The Courses

The main goal of the course, LLE-7493 “Compreens&roducdo Escrita em
Lingua Inglesa llI” is, as described in its ‘eménte develop the students’ linguistic,
communicative and discursive skills necessaryterwritten communication through
the comprehension and production, in English lagguaf textual/discursive genres in

several situations.” (My translation, see appenflix the complete program.)
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Similarly, the course LLE-7495 presents anothercdeton which objectives match
the ones from the third semester: “Comprehensi@ahpanduction of written texts of
higher linguistic-communicative and conceptual ptexity in the English language,
with emphasis on professional and academic ctsitgy translation, see appendix

for the complete program.)

According to the objectives described in the proggaboth courses aim at
developing the students’ communicative, linguising discursive skills needed for the
practice of written communication in several diffiet contexts. Both courses also aim
at achieving reading comprehension of the textpgsed with the main purpose of
developing writing skills involving rhetorical orgaations and higher

lexicogrammatical complexity. (See appendix for¢benplete program.)

In order to attain the objectives set up in thisdgt this researcher developed
specific instruments for collecting the data. Thaye described in detail in the

following section.

34 Instruments for Data Collection

Before applying the questionnaires to the partmipaof the research, the
researcher observed a few classes in which theiparits were students, in the group
of the third semester of the course as well adifitnesemester group. This process led
the researcher to better comprehend how the clésggsened and how reading was
seen and approached in a subject which had asdhefatus, the teaching of writing.

Four classes were observed; two in each of thepgrou

3.4.1 Student’s Questionnaire
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The collection of the data was made through a cqurestire developed by this
researcher, based on the taxonomy presented b EA95). The questionnaire had
a total of seven questions (see appendix G), twiherh being of the multiple-choice
type, while the other five were descriptive and shedents had to express their own
opinion towards the texts presented during the stneThe instructions and the
questions were written and explained in Portugussethat there would be no
problems in relation to the proficiency level oétbtudents and the comprehension of

the task.
3.4.2 Teacher’'s Questionnaire

The teacher’s questionnaire was an adaptationeoftindent’s questionnaire. It
followed the same style of questions, but soméefquestions were changed in order
to observe the teacher’s point of view towardsitivestigated aspects (see appendix |

for the questionnaire).
35 Procedures for Data Collection

The researcher obtained permission from the coatolinof the course at the
university, so that she could talk to the professoask them to apply the
questionnaires in class and invite the studentetparticipants in the research.

For collecting data with the participants of thé&hfisemester, the researcher
prepared the questionnaires, and in the last wéekgular classes, on July'6one
professor allocated around 20 minutes at the endeofclass so that the researcher
could distribute the questionnaires, orally reaal ittstructions and help students with
doubts. The students answered the questions imarbh minutes, and returned the
questionnaires to the researcher, who kept waitimgthe room. The same

guestionnaire was sent by the researcher to thenalssudents via e-mail and the
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participants who were not able to be present incthss that day had the chance to
answer it and return it later. Five participantstiogé fifth semester answered the
electronic version of the questionnaires, while thtber 14 answered it in the
classroom.

In relation to the group of the third semester,dbestionnaires were all sent via
e-mail, once their classes were already over whennstruments became ready to be
used and the students were on vacation. The e-mails sent on July*1land the
participants could return them until July™ Beven students answered the electronic
version of the questionnaire until the due date.

In relation to the data collection with the prof@ss the researcher sent them
their questionnaires by e-mail and suggested alideddr them to return the answers.

The two participants promptly returned the questares in two days.

3.6 Framework for Text Analysis

In order to identify the genres brought to the :laems and classify them, this
study followed the framework presented by Davie898) and her criteria for the
selection of genres, texts and textual units ineading program. She suggests a
classification of genres which is divided into sategories (see Davies, 1995,p. 130 —

131 for a complete account):

- Instructional Transactional genres intended to enable readete something,
to take action, to negotiate the real worithr example: rule-books, manuals, job

advertisements, technical instructions, etc.
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- Informative Transactional genres intended to, or with theepial to, enable
pupils to study and learn across the curricul&or. example: textbooks, worksheets,

newspaper articles, letters, academic papers, etc.

- Persuasive:Genres directed at specific audiences (eitheromamwr wide),
intended to persuade readers to buy, or adopttizydar socio-political viewpoint, or
to take a certain course of action, necessarilyirgg critical evaluation by those

audiencesk-or example: leaflets, printed advertisements,azits, etc.

- Literary/poetic Genres developed within a literary tradition amgnded to be

evaluated either within the terms of referenceh@ tradition and/or those of the wider
literary/social/political milieu of the periodtor example: fairy tales, myths, legends,

classic or children’s literature, etc

- Popular/entertainment Genres evolved from, or for, the community and

intended primarily as an expression of shared éxpes and/or for popular
entertainment, distinguishable from literary/poegienres only through the gradual
development of appreciation of these forms togewitr the opportunity to critically
evaluate the popular genreBor example: nursery rhymes, historical romance,

popular adventure, comics, science fiction, etc.

- Social interaction For example: personal letters, postcards, e-mailstes,

etc.

This framework guided the study in categorizing gemres presented by the
professors in the classroom. In the following dbapthe results found in the study

are presented and discussed in detail.



CHAPTER FOUR

RESULTS AND DISCUSSION

This chapter aims at presenting and discussingréisalts obtained in this
investigation. The data are shown as the reseanelstigns are answered and the
discussion follows the analysis. The research guestinswered in this study are the
following: 1.What kinds of genres are found in thaterials used in the third and fifth
semester of theéetras-Ingléscourse? 2. What is the subject of the texts ptedein
these materials? Do they presuppose general oraspesckground knowledge?

3.What is the students’ perception in relationh® texts presented?

4.1 What kinds of genres are found in the materialsised in the third and

fifth semester of the Letras course?

4.1.1 Third Semester

Regarding the group of the third semester, a wkal9 texts were analyzed.
According to the framework developed by Davies @923 of the analyzed texts,
were extracts from other texts, or short paragrapbant to be used as examples of
rhetorical structures for the students to obseeern from their models, and correct
them as exercises. These extracts composed 478¢ tfthl amount of analyzed texts
and are represented in Graph 1 below, in the niésw section. Twenty-one of the
49 texts were in the category of informative gemreluding texts used for students to
learn general information and also follow theirustures as a model for further

writing.
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Graph 1. Kinds of genres found in the third semester.

Genres found in the Third Semester

Intructional
6%

@,

Literary
4%

Three from the total of 49 texts were consideretetong to the instructional
genre as can be seen in extract 1 below (see tendix section for the complete
text), being guidelines, norms or instructions anvio write some kinds of texts, or
models of rhetorical structures.

Extract 1. Example of instructional text

@ Sentence grammar: Subject-verb agreement

SUBJECTS AN D VERBS ...............................................................

Correct English sentences must have subjects and verbs that agree. Simply put,
this means singular subjects should have singular verb forms, and plural subjects
should have plural verb forms, as in the examples that follow. Note that the
subjects are underlined and the verbs are in italics.

a. Friendship is unlike other relationships.
(A non-count noun takes a singular verb.)

b. A friend in need is a friend indeed.
(A singular noun takes a singular verb.)

c. Most people feel that good friends are necessary to their lives.
(Plural nouns take plural verbs.)

d. Being able to confide in one another is an important component of true
friendship.
(A gerund phrase is singular, and takes a singular verb.)

e. To be able to show your feelings /s essential to a friendship.
(An infinitive phrase is singular, and takes a singular verb.)

To help make subjects and verbs agree in your writing, follow the eight
guidelines presented on the following pages.

Guideline 1
Subjects connected by and take a plural verb.
a. Friendship and kinship are very different relationships.

b. A friend and a relative occupy important but different places in our lives.

Guideline 2
Phrases that come between the subject and verb do not affect the verb.
(Remember: The subject is never part of a prepositional phrase.)
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Since this discipline emphasizes reading textsrdeioto develop writing skills,
instructional texts seem a good choice for the gramce they must have knowledge
of technical aspects (such as text structure, wdeapto be used, etc) when writing.
Two of the texts were part of the category ‘litgrar poetic’, (see extract 2 below
from one of them) including a folktale and a no\&ee the appendix section for the
complete extract.)

Extract 2. Example of Folktale — Literary Genre

@ Reading for overall meaning
Read the folktale the first time to answer this question:

Did the old judge s medicine solve the young wife's problem?

The Lion’s Hair

In a village in the mountains of Ethiopia, a young man aI.]d a young womafn ftelll
in love and became husband and wife. For a short while they were pe; ec i}g
happy, but then trouble entered their house. They began to find fault wit ketac !
other over little things—he blamed her for spending too much at the mark eh 0 )
she criticized him for always being late. It seemed not a day passed w1t' out
some kind of quarrel about money or friends or household chf)res. Somenmej
they grew so angry they shouted at each other and yellt_ad bitter curses, an
then went to bed without speaking, but that only made tl-nngs worse.

After a few months, when she thought she could stand it no longer, the young .

i .nt to a wise old judge to ask for a divorce.
Wlfivv:l;?t ;sked the old}magn. ayou've been married barely a year, Don't you love
your husband?” . )

“Yes, we love each other. But it’s just not working out.

“What do you mean, not working out?”

i i thes lying 15
“We fight a lot. He does things that bother me. He leaves .hls clo y g
- e o Mo e alen flanre a etave niit ton late.

It is important to point out, that the researcheuld observe that some of the
essays found in this discipline were extracted ftertbooks and used as examples for
the students to follow the models in their own ingt Even though many of them
could be included in the literary category of genrgor they are academic papers
written by unknown students, had the required stinecof an essay and were written

“within a literary tradition” (Davies, 1995 p. 131}his researcher decided to include
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them in the “informative” category of genres. THecision was taken because we do
not know the source which they were extracted framg their purpose is clearly to

enable students to learn and study, by using tteemaalels. (See extract 3 below)

Extract 3.Example of Informative Text

Euthavasia

Parnaraph 1

Supporters of -euthonasi emphasize hat euhanasia shoold be lepadieed. But @ patient’s tmust o the doctors
whaolehenrted service would be hard to maintads if doctors are hicensed (o koll patients (Feon, 1988): Suppose ut wou
are obd, homeless, mpoor health, and alome I the world, Mayvbe you are broaght fo-a free hospital. Since doctors nave
the nghit to kil vou, voer may not be able to eleeps at pight, being fearfil that & nurse oF mlem may enter o syonge fll o

lethal medicine; Even if a nurse comes in with & syringe fill of penicillin, it would be difficult for you to belisve him or
her. Lack of thrast way make other trestments less effective, (0o, As o consequence, fewer paticnds would recaive e
sare thew sedly need, So legalmation of cuthanasia should not be accepted,

E"urn-gmph 2

[¥ exthianesia i lesalized, it wonld bring destruetion to e sutonomy-and digmty of huesnkmd. For example, doctors
might be-given supronee powss over ther pattent®s:lives, especialbv-when the patiests are snable-to think for themselives.
ekl those in 8 oonmaloss S1ats of with aeverts menta] Wness. That eonli tian that the ﬁ_s:f‘l.! o s nnes own
death could be changed to the right of someone clze to request another’s death. Doctors might also be mpred to kill
their pationts who saffer from terrible pain. Only the low prevents this from koppening. Tn Holland, where the
cuthanasie iz legal, a recend survey of 300 phyveicians shows that over 40 poreent kad performed cothapasia more (han
five tmes {Leon, 1988), [f enthanagia iz lepadimed in the United Seees, phvehcians wardd fmve the overwhelming burden
ol deciding whem 1o take awsy the sutonony and dignity of ther patients.

Parspraph A

Faztly, ifEuthenacis for tarminally 30l people becomes legulived, the aunber of tesnager suicides ncrease. For msfmmee,
when adolescents see thet it & peemissible for sick people fo-choose to kil themselves, they may jodge it & be
permizsible for them to do the sume thies when they sre-in pain, even though much teenage pain is peycholozieal rather
than physical. Therefore, it will put young people in sevions denger if the government accepts: the lesalnation of
cithanaciz.

As some extracts (such as loose paragraphs, terees used as examples)
could not fit into any categories of genres preslgulefined, this study includes them
into a group named “Miscellanea”. (See extract ldwg

Extract 4. Example of Miscellanea

Paragraph A

There were only 10 minutes left in the class. The teacher rushed to put
all the rules and examples on the board. The students took out their
notebooks to copy the rules down. They were a little upset. The students
had an assignment with the present perfect tense. They weren’t sure they
would be able to do the assignment correctly. They didn’t have enough oral
practice with the present perfect tense.
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Due to the fact that a variety of genres can bd aseexamples for students who
are learning how to write, this study observed kiveds of texts brought to the
classroom with this objective being taken into ¢desation. The kinds of texts

mentioned by the professor are described in tableldw.

Table 1.Kinds of texts mentioned by the professor of thiedtsemester.

Reference books Fairy tales and fables

Newspaper articles Critical reviews or essays
Academic papers Websites

Movie reviews Transcriptions of TV news or radio
Myths and legends Editorials

Textbooks

No persuasive, popular or entertainment and saoigraction genres were
found in this discipline. The researcher believes happened due to the fact that the
objectives of the discipline are meant to helpghmlents achieve comprehension and
writing production of genres used in several situet, besides developing their
linguistic and communicative skills (see appendiforJthe complete program). This
way, the professor needs to be very strict in tloegss of texts selection, choosing the
genres s/he thinks will be more appropriate in@ahg those goals. Selecting models
which can be more useful for the students in tlsstbom is one of the tasks of the
professor, and for that reason s/he needs to fmtdrastrict the presentation of the
texts to a smaller number of materials which areergpecifically designated to that

purpose, matching the intentions of the discipline.

4.1.2 Fifth Semester

In relation to the material from the fifth semestérs researcher analyzed a total
of sixty-seven texts, downloaded from the virtualvieonment of the course:

http://ava.cce.ufsc.br/hiperlab/ava_cce/moodlefibgdex.php. All the material the
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students needed for the classes was availablésim#bsite, so that they could print or
organize themselves the way they preferred. Thergémesults obtained generated

Graph 2 below.

Graph 2. Kinds of genres found in the fifth semester.

Genres found in the Fifth Semester

Miscellanea Instructional
15% 18%

Persuasive
3%

From the sixty-seven texts, thirty-seven were wwred informative,(see
extract 5 for an example) and sixteen of them wer@mples of academic papers.
These academic papers could be included in thgaatef literary texts, because they
were essays written in a specific format, a defifiegtary tradition (as defined by
Davies, 1995). This researcher though, opted foluding them into the informative
category of genres, because they were selectdaebyrofessor to serve as models for
the students to follow and use as examples whetingriheir own texts. These
“essays” contained different models of rhetoridalitures, that is, different internal
structures, so that the students were able to vb$mw these texts were developed in
order to put their acquired knowledge into practinethe tasks assigned by the

professor
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Extract 5. Example of Informative Text

Fead the exsay on Ewihanacia, Atiend to i nrranization aod io the arpmments provided
Hat Dirt!

.r'L:i onar leves becomie busier, ;.';uud nutrton #od money are ofien ssonficed. Tt all too sy o stop o vendig cipchane or
fait-food restrursng For 2 guick, bt exprnsnee meal I 5 3 semsomable solusion 1o the pm]..lnm and it ean B nlu.- i
impeistaed pars of yoor e ; g

R En P sl 2 r & =
Fitost, sodl & ey I::: birnd u:|.|J_ o very st Bocketful after bocketfod can'be foume an wour oomn EAnden ar pracueally
mywhers. Tnaddition to being readife aeailable. st sodl te dree. : z

Seveaad, nest cely tidint froe, 1ot it i alse Fudl of raroente. The Tanrms I'h'l-i‘l;l feennes ortan romserals that are csseriiul §
h-.-n!r.h. A momg these imporrant mimemi s fron, copper, and sSoc (Zimraerman, 1999 Lambert asd Linch f’?‘:‘] . i
Asmiclies carried ous by the Mattonsl Sofl Sacierr in which 2l-malligram sof senple tiken From every st in 4 ; -JI 'ﬂ':
sngrwed eacdsrh trccs of wony copper and #ine b mieet o scesd the 1 LERIDA Aol !'{'.i.'r..:..izl;;-rr‘h_ =t

Vhancl, and pechupes the miost enpartsnt of all, mezry poopbe find thar s0d has pleasmt faste. I 2 recent surver conducted
I;:.-. the ]J.r-pnu_mc:u of Foed snd Mummivon as Lol Welll niversity, 49 out of S0 smdens mtﬁ'i-:md:iﬁmgl recs T
:;.:-.-%.:':qun;r-:hrt for flour as wstmg mperior 1o the necipes made i e traditicial o with Mo o e '-Lunl-l-r-: S
wckordrred .'hf:‘_'.' -_—_n.i:r!.'.r_d rxhing dlirt all e Tt-.\rlfﬂuhn::m_ :ngz} s e ¥ dhaulents

[t szoms, chiet can bie o winhile oprion for our brusy, wet poon Ifeserles: Tt probabity feaer 66 Al 5 e of i From the fram
el than e o the Teen] MelDdonald's, Tt 3 cortsindy less expeseive wd probably more nuteitions, 2

fead the essny on Buthanasia. Attend to the orsanimtion of sieh rapl
In addition, identify all the modsl snd think showot their mesnines. o S i o

A total of 18 links to websites were also mentioirethe virtual environment of
the course and the researcher was able to seeltlwitthem were websites designed
for the students to learn several aspects in writifferent kinds of essays. They
helped students in questions concerning the ugsuottuation, organization, thesis

statement, etc, and this amount of links constt@é% of the graph. (See extract 6

below for an example)
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Extract 6. Example of Website

i@ Cleveland State Uni

ot | B Ry
A T e

Serarch

The Writing Center

Thesis Statement

Defnilion:

The thesis £ usualy considened thi
most important semence of your
easay because it outfines the central
purpose of your essay in one place A ———————

good thesis will link the subject of an sesay with 3 controlling fdea
Consider, for example, the following thesis:

People in the past spent 2 great deal of effort protecting
themselves Trom wilches.

Subject peopie feared witches

Controlling ldea; paople spent & great deal of effort
protecting thermeelves

Positon:

In & shor essay, @ thessstatement appears at. or near. the end of thie
infrochactory paragraph af the paper so that feaders know the topic of
the egsay before they see the wiless statement of the central purpose
of the ety This way the firsst paragraph helps the reader understand
wity thie warites 15 waling,

Purpose:;

A thesis sHould be narrow n focus in order o aliow the Tulles!
exploraton of 1S msues as possible, and it should reflect the type of
paperihat foliows, whether it ba persuasive o informatve, Marrowing
the focus of the thesis may régure posing quastions about it io
yourself before committing to a final verson

Process:
Wht followe s 2 method For wiiting thess statements that many

‘wiiters have found uselul {we found i in Chapter 3 of The Ailyn &
Bacon Hamtbook)

yt:mity

Lol

Provost Office Hame
Writing Center Home

Writing and Research Advice for
I:-Lr:shr Students and Returning
s

The Writing Process
Writing Across the Curriculurm

Writing Help For Graduate
Students

Get Writing Help Online

Yiou can email your paper to the
Director at moc by sunhiouedu
and she will send i to 3 tutor for
crline tHonNM] Pleass alitw at leest
3 basiness days for g response

Plagiarism

Links

English Department Homepage
OUESTIONNAIRE

DMTice Hours

Mailing Addrass
Clevealand State University
Pravest Office

22T Euchd Poeerios

RT Libvary 124
Cleveland: OH 441152214

Campus Location
Rhodus Tawar 124
TBED E 22 Shreset

For appomtmenis calt
216,647 5381

Cir, Migry Murmay
216507 B2

Fane: 216 GET 6543

Cir. Mzry Momay, Directon

Thia sfe contams files that requine the
fres Acdabe Reader o \rmw
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Eighteen percent of the total amount of texts bgdainto the instructional genre,
comprising twelve texts which held instructions loow to write specific types of
essays with different rhetorical structures, andmsoor rules about writing. (See

extract 7 for an example)

Extract 7. Example of Instructional Text

Comparison-and-Contrast Models

Model | Modei 2 Model 3
Paragraph of Charactenstic | Rem A
sirnilarities of tems AR & C Charactenstics §.2,& 3
Transition Transition Transition
E Paragraph of Charactenstic 2 item B
differences ol terns A, B & C Oharacteristics |, 2,83
m Transition Transition
Characiensic 3 fem O
oliems ABKC Charactenstcs 1,7, 83

""\-.\_\_‘
Aﬁoﬁa\‘}_ﬁ A:;:\

Take a lock at the models for Comparison/Contrast Essay.
{Direct link to this file)
Finally, in terms of persuasive genres, the resemaréound two texts which

persuaded the students to practice ‘peer revied'akind of a ‘letter to the reader’

also with persuasive objectives.
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Extract 8. Example of Persuasive Text

Peer review {also known as refereeing) is the process of subjecting an
Aauther's scholarly work, research, or ideas to the scrutiny of others whe
are experts in the same field. Peer review reguires a community of
experts in a given (and often narrawly defined) field, who are qualified
and able to perform impartial review. Impartial review, espedially of
work in less narrowly defined ar inter-disciplinary Fields, may be difficult
to accomplish; and the significance (good or bad) of an idea may never
be widely appreciated among its contemporaries. Althaugh generally
considerad essential to acadernic quality, pesr review has been Criti¢ized
as ineffective, slow, and misunderstocd.

Pragmatically, peer review refers to the work done during the screening
of submitted manuscripts and funding applications. This pracess
encourages authors to meet the accepted standards of their discipline
and prevents the dissemination of rrelevant, findings, urwarranted
claims, unacceptable interpretations, and personal views. Publications
that have not undergone peer review are likely to be regarded with
suspicion by scholare and professionats

REASONS FOR PEER REVIEW

It is difficult for authors and researchers, whether individually or in a
team, to spot every mistake or flaw in a complicated piece of work, This
is not necessarily a retlection on those concerned, but hecause with &
new and perhaps eclectic subject, an opportunity for improverment may
be mare obvigus to semeone with special expertice or who simply looks
at it with & fresh aye. Therefore, showing wark ta others increases the
prabahbility that weaknesses witl be identified and wnproved. For hoth
grant-funding and publication in a scholarly journal, it is also normally a
requirement that the subkieck is both nowvel and substantial,

Furthermore, the dedision whether or not ko publish & scholarly article,
ar what should be modified bhefore publication, lies with the editor of the
journal ko which the manuscript has been submitted. Similarty. the
decision whether or not to fund a propased project rests with an official
af the funding agency. These individuals usually refer to the cpinion ane
ar more revigwears i making their decision. This is primarcily far thiee
reasons:

« Workiload. A small group of editors/assessors cannot devote
sufficient tirme to each of the many articles submitted to many
Jjournals.

Dvversity of opinian. were the editor/assessor to judge all submittad
materfal themselves, approvad material would solaly reflect their
apinion,

Limited expertise. An aditor/assessor cannot be expectad to be
sufficiently expart in all areas covered by a single journal or funding
agency to adequately judge atl subrnitted material.

Thus it is nermal for rmanuscripts and grant proposals to be sent to one

In the ‘Miscellanea’ section, this researcher ideld only ten short paragraphs
encountered in the samples of the material desi¢prethe students to have them as
examples of different rhetorical structures. Agais they could not be considered part
of any other category of genres, they were inclugredhis section, for a better

visualization of the samples. (See extract 9 foexample)

Extract 9. Example of Miscellanea

Developing Your Topic Sentence

raph supports the point vou wish to make.
tphs because they make an assertion

paragzraph provi c but no development

e does not
i of Faving

Jane is relieved to find that Mrs. F nd tha

field Per

Yoo

5 1o live as an equal, or m

7 her, as they have done for he

The writer does not develop the ement in the first sentence! rather the discussion i

into speculation with no specif

reference to the text

In an exposit
if you are wri
information to
problem of proo
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No literary or poetic and no popular or entertaintngenres were found in this
material. This researcher concluded that this migive happened because, as it also
happens in the third semester, the objective of diipline is to develop
comprehension and production of written texts ghler complexity (see appendix K
for the program of the discipline), reviewing thecessary aspects for writing and
producing texts. This discipline also aims at dep#lg linguistic and communicative
skills through the production of academic textserBfiore, the professor in this course
chose texts which stimulated and persuaded stsidethe act of writing. Following
the literature in the area of teaching reading m@mension in academic settings, it
can be observed that, the more the students amsedo a specific genre, the more
they are able to reproduce it later on, be it iitimg or reading, since they also feel
more comfortable when reading something familiarthat genre. Familiar genres
always seem to be easier for the students to cdrapde when reading in the
classroom, for they already know what to expectwbleserving the general structure

of the text.

When asked about the kinds of genres found inghigect, the answers of the

professor were according to table 2 below.

Table 2.Kinds of genres mentioned by the professor irfiftiesemester.

Textbooks Activity pages

Academic papers; Movie reviews;

Persuasive Essays; Critical reviews and essays;
E-mails; Websites.

Technical instructions about writing; essays; Rualed norms; (ABNT);

It becomes important to make some considerationseraing both groups of
study: the third and the fifth semesters. One efiths that six essays were the same in

the third and in the fifth semesters, namely: ‘Aic&ns and Food’, ‘Compulsory
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National Service’, ‘Eat Dirt’, ‘Euthanasia’, ‘Earl$teady Dating’ and ‘The causes of
Divorce’ (See appendix). This study did not invgate why this happened, but in this
researcher’s viewpoint this is a not a very inteéngsaspect, once students who finish
the third and fourth semesters may lack motivatibren receiving the same material
twice. Dornyei who has a long time experience wébearch in the area of students’
motivation in second language classrooms presentss work of 2001 the idea that

“(...) students will not be motivated to learn unléssy regard the material they are
taught as worth learning” By looking from this peestive, it would be interesting that
each semester students received always differetdriala, without repetition, so that

they could have a sense of “progress” in the couvkmeover, the use of different

materials which the students have not had prewionsact, may also stimulate them in

discovering new genres and enjoying reading them.

By analyzing the results presented previously,aswossible for the researcher
to answer the research questiddhat kinds of genres are found in the materialsluse
in the third and fifth semester of the Letras ce@ss described above. In a nutshell,
the genres encountered in the third and in thie §@mester of the Letras course can be
categorized into the following: instructional, anmative, literary, persuasive genres
and websites. The informative genre appears ag ltleémost relevant specific genre
found in both disciplines. This might be given doethe fact that the miscellanea
section is composed of extracts of paragraphs whate the intention of teaching
students how to write and develop their own texpraduction, therefore, samples of
other kinds of texts must be given to the studemtthe classroom to be used as
models for further production. According to Reid®9B), in the ‘Process Writing
Classrooms’ the focus is on thocessof writing, stimulating students in their

creativity, discussions and making use of the neavrled strategies. Due to that fact,
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reading is seen as an indispensable part of thssom, and in order to brainstorm
students to write their own texts and develop vataty related to that genre as well
as different strategies practicing, bringing snsalinples and diversified extracts can

be very useful.

As reading is considered by the authors presemtedei review of the literature
as the most important path to be followed in thecpss of writing texts, this
researcher also aimed at investigating the conteintbe texts analyzed. For better

understanding them, the next research questioresepted in the following section.

4.1.2What is the subject of the texts presented in thesmaterials? Do they

presuppose general or special background knowledge?

In order to answer this question, this researckerdegd to observe, the answers
given by the professors and the the samples omidwerials collected. The students’
opinions about the materials were also analyzezthase seen furthermore. The table
below shows the subjects encountered during treeatdfiection:

Table 3. Subjects found in the texts of thd Semester.

The relation of personality and the place of a @eia the family
How to be a foreigner

Dreams and their meanings

Knowledge about literature (Shakeaspeare)

Early steady dating

Euthanasia

Curiosities about particular food habits

Compulsory national service

Causes of divorce

Grammar points

In order to better comprehend the subjects prasetite genres brought to the
classroom, the participants answered a specifistqprewhich aimed at investigating
the frequency to which they had already been exptsesome specific genres. The

answers are represented by graph 3, below:
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Graph 3. Previous contact with the genres.

Antes de ingressar nesta disciplina vocé ja havia
tido contato com os géneros apresentados?

M Yes M Partially No

According to the graph, most students from thedtlsemester demonstrated
having had contact with the genres presented incthese. As Paltridge (2001)
argues in his work, previous knowledge about geisréaportant for students who are
taking a writing course, because the informatioat tthey already have about the
structure of the genres will help them to produtaErtown texts later on. Not just the
reproduction of texts, but also, reading compretoensan be positive affected by this
practice in the classroom. In addition to that, thiggest part of the participants
believed that the subjects brought to the classraene, at least partially, of common
knowledge to them, as illustrated below:

Graph 4. Previous knowledge about the subjects in the (Sttsdents’
guestionnaire).

Os assuntos trazidos pelos textos apresentados eram de
conhecimento comuim dos alunos da turma?

HYes M Partially No

0%
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From the graph above we can infer that most of tthés brought to the
classroom contained subjects which were of commoowledge to the students,
which was expected by this researcher. ( This métion can be confirmed by graph
5, below). Once the students go through a selegii@mtess before entering a
university, it is believed that many of the subgebtought to the classroom have
already been part of the student’s life, previoustymight have already been studied
for the selection process. If the student has &eldiesuch a level of proficiency in
reading comprehension, this researcher believéstha must have read similar texts
or at least texts related to the student’s arestuafy. It is important for the student to
be somehow familiarized with the subjects of thddgresented due to the fact that,
when the students recognize, at least partially,sthbjects brought by the text, some
schemata will be activated in order to facilitat&ttcomprehension, which seemed to
be the case here. Complementing this fact, 57%efgtudents said that the texts did
not present specific knowledge about which they ritl know anything, as can be
seen in graph number 5 below.

Graph 5. Subjects that demanded special background knowledte third
semester (students’questionnaire).

Os textos traziam assuntos de areas muito
especificas, sobre as quals voce ndo possuia nenlhim
conhiecnnento antes da leilura.

HYes MPartially mNo

0%

|

5/%
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By looking at this graph, it is possible to state&tf most texts presented
contained subjects which most students already duade background knowledge
about (57%), and a very high number of student&State having at least partial
previous knowledge about them. Only some of thdstdrought subjects which
belonged to very specific areas which they hadnmeeipus knowledge about. In terms
of reading comprehension, this fact may have lielpe students in their performance
in the classroom when reading the material predentece we have seen in the review
of the literature some of the aspects which fat#itthis process. Although zero
percent of the participants answered ‘Yes'to thmesguestion (demonstrating that the
students had at least partial knowledge about tetioned subjects), we also observe
similar information obtained by questionnaire, lagven in graph 6:

Graph 6. Background knowledge about the text subjectserthird semester

Voce ja possula algum conhecimento prévio sobre os
assuntos a serem tratados pelos textos?

HYes M Partially mNo

. 14% |

Fifty-seven percent of the participants answeredrtilly’ to this question,
stating that they had at least partial backgroumoMiedge about the subjects which
the texts were about. This information is relatedhe results presented before, which
demonstrated that in the previous question, 43%hefparticipants claimed that the
texts brought to the classroom were of very speeifeas which the students had only

partial previous knowledge about while no participatated that the texts were
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completely specific and brought totally unknwowme\pous information. This shows
that most texts brought issues that demanded sit paatial previous knowledge about
the presented subject, what is the expected Situatia university context.

By observing the graphs above we can concludentuat students possessed
partial previous knowledge about the texts broumhtthe professor, be them from
specific areas (which demanded special previousvladge from the subject), or from
general areas. Although most of the students meedidaving previous knowledge
about the subjects, some claimed having no orgbgtevious knowledge about the
subjects presented in the texts. This way, we carsider that most of the texts
brought to the classroom demanded at least sonwfisgerevious knowledge from
the students, and the biggest part of them (57% aviswered ‘partially’, plus 29%
who answered ‘yes’) have at least some knowledgatahe contents presented in the
texts.

The subjects found in the texts of the fifth semestere the following, in table
4 below:

Table 4. Subjects found in the texts of th® Semester.

Big cities X Small cities

TV and its effects;

Generation differences;

Divorce;

Euthanasia;

TV and its effects;

Generation differences;

Educational system;

Being a father nowadays;

Diet and food habits;

Dating;

Compulsory National Service;

Life of musicians;

Health;

Cheating;

University issues;

Grammar points and punctuation aspects;
Instructional texts about organization and struenifressays;
Reasons for peer reviewing;
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Other subjects chosen by the students. (thesectsibjere not specified)

By observing these samples, this researcher cowal $hat this professor
worked with a great diversity of genres and subjedeparting from very general
knowledge topics such as diet and food habits amuggto subjects which demanded
more special knowledge, such as organization andtate of essays. These subjects
are considered to be from special knowledge becthese demand the students to
have very specific information about this restiicterea. This demands them to be
inserted in this context, to have learned this sigeimformation and the rules about
how to proceed in writing the essays.

In order to better assess whether the texts pedeleimanded general or special
knowledge from the students, the answers of thécgents from the fifth semester
were analyzed as shown by graph 7 below, and shatvmost students believe that
the subjects brought to the classroom were of comkmowledge of the students in
that group:

Graph 7. Common knowledge subjects among the studentsdifth semester.

Os assuntos trazidos pelos textos apresentados eram
de conhecimento conmun dos alunos da turma?

W Yes M Partially No

Differently from the third semester students, muestt of the participants from
the fifth semester answered that the subjects preddy the texts were of common

knowledge to them, indicating that the highest amaaf texts demanded general
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knowledge from the participants, but a very smalicgntage of participants suggested
the opposite, what makes us believe that the stsd&nthis group did not need to
have too much special knowledge in specific areawrder to be able to comprehend
the texts presented. In the same line of thoughs, interesting to observe that most
part of the students already had previous knowledtged to the subjects presented
by the texts, as illustraded by graph number 8weAll the students reported having
at least some background knowledge related todhtents of the texts presented.

Graph 8. Background knowledge about the text subjectserfifth semester.

Voce ja possuia algum conhecimento previo sobre os
assuntos a serem tratados pelos textos?

W Yes MPartially No

0%

None of the texts brought to the classroom wereaiabobjects taken from very
specific areas which the students did not know tangt about, as reported by the
participants’ answers (see graph number 9 below).

Graph 9. Subjects that demanded special background kngeledthe fifth
semester.

Os textos traziam assuntos de areas muito
especificas, sobre as quais voce nao possuia nenhum
conhecimento antes da leifura.

mYes M Partially mNo

0%

>

89%




45

The results above show that the professors ofittine &nd third semesters were
very selective in relation to the choice of thejeats. These choices included very
popular topics of common knowledge which did nanded special knowledge from
the students or did not need them to search famewrformation in order to better
comprehend and reproduce the genres provided.

In order to better comprehend the results obtaiitets important to review
Kintsch and Franzke’s idea of general and spdamwledge (1995). As stated
before, for the authors, general knowledge is kedgé about the language and the
world that is shared among members of a specifittieu This kind of knowledge is
common to every individual who lives in the samateat, in the same culture and
observes the same happenings in their social lwege, on the other hand, special
knowledge is characterized by the individual’s esqoe to a certain topic. The latter is
supposed to be a very specific type of knowledgechvideals with a subject that is
common only to the individuals who have been sidfity exposed to this topic.
Having these concepts in mind, it is possible teeoke that both disciplines seemed
to be working with the same line of thought, mixithg use of texts which demanded
very special knowledge from the students with tewtsich, on the other hand,
demanded general knowledge from them.

Although this study did not include the worksts in this analysis, it is worth
saying a word about some essays that the studenmts the fifth semester posted
through the virtual environment. They seemed tovliten under various topics such
as: alternative transportation, death penalty, ensity shares, drinking and driving
and university choices. This research did not leoeess to the written products from
the third semester, but observed some oral pregamgperformed by these students

about the short story read by them entitled “How i@ an Alien”. In these
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presentations, it was possible to observe thastildents enjoyed that specific genre,
writing their own version of the story giving tips how to be something else that they
could choose to describe. In this activity, thedstits did not learn only a new genre
but also how to use the computer in creating Ppaiet presentations. The schema
developed about that specific structure enabledesiis to create their own texts and
present them orally, for their colleagues.

In order to sum up the section above, it is impudrta take two aspects into
consideration: the previous knowledge about gepossessed by the students, and the
objectives of the disciplines. As stated by Davi{@995) when choosing the texts to
be used in a course, the professor must have id mivat kind of genres the students
want or expect to read and what kinds of genreptbfessor wants them to read and
learn from. It is obviously not possible that thedents are all going to be able to have
the same background knowledge about all the subjesicussed in all the texts
brought by the professors but, it is possible fer professor to try to cover as many
kinds of genres as possible according to the dbgedf the classes. As most of the
classes have reading as a tool for teaching wriiingecomes interesting to observe
the fact that some of the investigated texts ale @bstimulate into the classroom the
practice which had emphasis during the 1980s apdesented by Reid (1993) as the
“Process Writing Classrooms”. As the focus of thess is on the process of writing
the texts, the act of reading several differentrgemoes not just lower the students’
anxiety, but also help them to see these genra®dsls to be followed. Once they are
in contact with the selected genres, especiallynmthey are genres which the student
had already had contact with previously, reading amvestigating them in the
classroom with the help of the professor or thiEisemates makes it easier for them to

reproduce the same genres in their writing produastiater on.
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As the main goal of the investigated discipline®isise the reading of texts as a
tool for teaching writing in the classroom, thiad aimed at analyzing not just the
variety of the texts presented, but also the stisdgrerception in relation to these
texts requiring general or special knowledge. Tdnslysis is presented in the next
section.

4.1.3. What is the students’ perception in relatiorto the texts presented?

In order to answer this question, this study isngdio make use of the answers
provided by the students in the questionnairesectdt previously. This way, the
questions will be described below, separated byesemn with the respective answers
following them.

4.1.3.1 Third Semester

For the first task, students used a scale from 4 to order to point out the
frequency with which the kinds of genres were bhautp this course during the
semester (for further information, see the methectisn). Based on the answers
provided by the seven participants, it was possibledevelop the tables below,

showing the number of students who checked th@wpinentioned in the tables:

Table 5. Instructional Genres.

Never Sometimes Frequently Always

Quadros de horérios de transportes; 7 0 0 0
Cartazes de informacdes de seguranca; 7 0 0 0
Instrucdes técnicas; 6 1 0 0

Manuais de equipamentos domésticos; 7 0 0 0

Manuais de computadores; 7 0 0 0
Instrucdes de jogos; 7 0 0 0
Brochuras de viagem; 7 0 0 0
Anudncios de emprego; 7 0 0 0
Descricao de emprego; 7 1 0 0

Formularios; 6 1 0 0
Normas e regulamentacdes. 7 0 0 0
Outro: 1 0 0 0

5 participants did not answer.
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Table 6. Informative Genres.

Never Sometimes Frequently Always

Livros-Texto; 0 1 3 3
Paginas de atividades; 0 0 0 7
Enciclopédias; 7 0 0 0
Livros de referéncia; 1 5 1 1
Dicionarios; 6 1 0 0
Artigos de jornais; 4 3 0 0
Diarios; 7 0 0 0
Trabalhos académicos; 5 0 1 1
Resenhas de filmes e/ou pecas de teatro; 6 0 1 0
Biografias; 6 1 0 0
Periodicos especializados/revistab 3 0 0
cientificas ;

Outro: 1 1 0 1

4 participants did not answer.

Table 7. Persuasive Genres.

Never Sometimes Frequently Always

Propagandas impressas de diferentes tipos; 7 0 0 0
Propagandas do governo ou de partidés 0 0 0
politicos;

Panfletos de “ofertas especiais”; 7 0 0 0
Cartas ao editor em jornais nacionais 7e 0 0 0
locais;

Transcriges de noticias de jornais de TV7e 0 0 0
programas de radio;

Editoriais; 6 1 0 0
Outro: 2 0 0 0

5 participants did not answer.

Table 8. Literary or Poetic Genres.

Never Sometimes Frequently Always

Contos de fadas e fabulas; 2 5 0 0
Mitos e lendas; 2 5 0 0
Classicos da literatura infantil; 6 1 0 0
Literatura infantil moderna; 6 0 0 0

1 Did not answer

Romances pré-século XX, drama @& 4 0 0
poesia;

Romances modernos, drama e poesia; 5 2 0 0
Ficcéo cientifica; 5 2 0 0

Revisdes criticas e ensaios (essays); 1 3 3 0
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Outro: 2 0 0 0
5 particpants did not answer.

Table 9.Popular or Entertainment Genres.

Never Sometimes Frequently Always

Cancoes de ninar; 7 0 0 0
Rimas e enigmas; 6 1 0 0
Aventura popular; 5 2 0 0
Romances romanticos 7 0 0 0
Romances histéricos; 6 1 0 0
Revistas populares; 4 2 1 0
Historia em quadrinhos; 7 0 0 0
Romances policiais; 7 0 0 0
Suspense; 7 0 0 0
Anedotas; 5 2 0 0
Historias sobre animais; 4 3 0 0
Outro: 2 0 0 0

5 participants did not answer.

Table 10.Social Interaction Genres:

Never Sometimes Frequently Always

Cartas pessoais; 7 0 0 0
Cartdes-postais; 7 0 0 0
Recados ou mensagens breves; 6 0 1 0
Mensagens de FAX; 7 0 0 0
Cartdes de cumprimentos; 7 0 0 0
Telegramas; 7 0 0 0
Correspondéncia eletronica (e-mail). 7 2 2 6
Sites retirados da Internet; 5 1 1 0
Convites; 7 0 0 0
Classificados de jornais; 7 0 0 0
Outro: 1 1 0 1

5 participants did not answer.

The participants’ answers demonstrate that, theawkedge about the concepts
of genres is not all the same. While some partidpaay that they never received a
specific genre in the classroom, others point ¢t tsometimes’ or ‘frequently’
received them. During the analysis of these ddiiz, tesearcher concluded that it
would be clearer for the students to answer thesstopns if they had received along

with them some examples of the mentioned genreis. Way, they would be able to
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have the same perception when answering the prdppsestions and the researcher
would be sure of their understanding. In order tveh a better view of the
students’perception of the genres found in the natehis study summarizes their
descriptive answers to the question:

“Which of the genres worked during the English clsss of reading and
writing did you like best? Why??

Most participants answered the following:

Literary genres, for they are more interesting;

Informative genres;

Fiction, technical texts;

Drama and poetry, because it was interesting toudssthe author’s point
of view.

Their answers were very similar from one studerdriother and it was possible
to observe that they had a very similar viewpoedarding their likes and dislikes.
There were not a big number of answers as to ‘wingy preferred them,
unfortunately. In addition to that, this study afsaints out the students’ suggestions
for texts they would like to see in the classroofe participants’ mentioned
suggestions of what genres they did not have bedak would like to see in the
classroom in the future. These were popular orr&itenent genres, social interaction
and instructional genres, comic books, jokes, pmpatventures, myths, newspaper
articles, essays and academic papers as well adsnamd thrillers. Moreover, the
students demonstrated to be very interested ivdhety of the texts presented in the

classroom, once their answers were always veryrigése and clear.

2“Quais dos géneros trabalhados durante as aulesnereens&o e producéo escrita em lingua inglesa
vocé mais gostou? Por qué?”
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In relation to ‘reading purposes’, students werkedsthe following question:
“Assinale quais sao os objetivos de leitura dogotexrabalhados em sala de aula
(escolha quantas alternativas forem pertinent@$)s information provided generated

graph 10 below:

Graph 10. Purposes that participants can identify whenirepd text — Third
semester.

5%
5%

0%

W Leitura para lazer
B Leitura para adquirir a idéia do ponto de vista do autor
W Leitura para adquirir uma impressao geral sobre o que trata o texto
B Leitura para identificar o conteldo importante do texto
W Leitura para responder perguntas especificas
W Leitura para decidir qual parte do texto deve-se comecar a estudar
B Leitura para entender ou adquirir novos conceitos
W Leitura para aprender certos fatos do texto
Leitura para seguir instrucoes
B Leitura para seguir o modelo como exemplo para a criacdo de novos textos
W Leitura para aprender vocabuldrio ou gramatica
Leitura para traduzir posteriormente o texto

Leitura para praticar prontncia

When analyzing the collected samples, this researciund that from the total
amount of investigated material, 43% belonged ®itifiormative genre, while 47%
was composed of loose paragraphs and parts of tagent to be examples of
rhetorical structures or other extracts with teaghpurposes. These results match the
expectations when observing the purposes thatttigests identified when reading

the material given in the classroom. They see@mgose the fact of reading for using
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the model as an example and reading to identifyrtbst important content of the text.
According to the “Pattern-Model classrooms” preglyumentioned by Reid (1993),
when students can use texts as models and idéméifshetorical modes in these texts,
they read much more and reflect on the contentshef texts, anticipating and
predicting the information. This way, reading iretlwriting classroom serves as a
“scaffold” for the students to activate schematd produce similar texts afterwards.

Although all the participants mentioned not havipgoblems with the
comprehension of the texts, some of them reporieding a little confusing the
purposes in reading them. While some participatat®ed that the texts could be more
related to the subject being taught, others empbdghat the choices of the texts were
creative, interesting for the classes and matcheu éxpectations towards the course.
One participant, on the other hand, mentioned tiratsubjects of some texts were
very broad and uninteresting, which did not allagcdssion on the subject. The texts
‘How to be an Alien’ and ‘Secret Messages to Ouese as well as ‘Shakespeare in
the Bush’ were the ones that called the studentsht@on the most, because many
participants mentioned remembering them.

4.1.3.2 Fifth Semester

For the first task, students also used a scale ftota 4 in the order of the
frequency with which the kinds of genres were pnésg in this subject. This way, the
researcher would be able to observe their peraemtioelation to genre knowledge,
evaluating the participants’ awareness towardgghees presented in the classroom.
Having in mind the fact that nineteen students @mned/the questionnaire, the results

were as follow (See tables 11 through 16 below):
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Table 11.Instructional Genres

Never Sometimes Frequently Always

Quadros de horérios de transportes; 19 0 0 0
Cartazes de informagdes de seguranca; 19 0 0 0
Instrucdes técnicas; 11 4 2 2
Manuais de equipamentos domésticos; 19 0 0 0
Manuais de computadores; 19 0 0 0
Instrucdes de jogos; 19 0 0 0
Brochuras de viagem; 19 0 0 0
Anuncios de emprego; 19 0 0 0
Descricdo de emprego; 18 1 0 0
Formulérios; 14 3 0 2
Normas e regulamentacdes. 12 2 5 0
Outro: 8 2 2 2

7 participants did not answer

Table 12.Informative Genres.

Never Sometimes Frequently Always

Livros-Texto; 13 4 2 0
Paginas de atividades; 4 2 11 2
Enciclopédias; 17 1 1 0
Livros de referéncia; 8 6 4 1
Dicionarios; 7 7 4 1
Artigos de jornais; 10 7 2 0
Diarios; 18 1 0 0
Trabalhos académicos; 2 7 3 7
Resenhas de filmes e/ou pecas de teatro; 17 1 1 0
Biografias; 18 1 0 0
Periodicos especializados/revistas 11 4 3 1
cientificas ;

Outro: 5 0 3 2

9 participants did not answer

Table 13 Persuasive Genres

Never Sometimes Frequently Always

Propagandas impressas de diferentes tipos; 17 1 1 0
Propagandas do governo ou de partido48 1 0 0
politicos;

Panfletos de “ofertas especiais”; 19 0 0
Cartas ao editor em jornais nacionais €18 1 0 0
locais;

Transcrigfes de noticias de jornais de TV €4 5 0 0
programas de radio;

Editoriais; 18 1 0 0
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Outro:

10 patrticipants did not answer

Table 14 Literary or Poetic Genres.

Never Sometimes Frequently Always

Contos de fadas e fabulas; 19 0 0 0
Mitos e lendas; 19 0 0 0
Classicos da literatura infantil; 19 0 0 0
Literatura infantil moderna; 19 0 0 0
Romances pré-século XX, drama e poesia; 19 0 0 0
Romances modernos, drama e poesia; 19 0 0 0
Ficcao cientifica; 18 1 0 0
Revisdes criticas e ensaios (essays); 4 3 5 7
Outro: 7 0 2 0

10 patrticipants did not answer

Table 15.Popular or Entertainment Genres.

Never Sometimes Frequently Always

Cancoes de ninar; 19 0 0 0
Rimas e enigmas; 19 0 0 0
Aventura popular; 19 0 0 0
Romances romanticos 19 0 0 0
Romances historicos; 19 0 0 0
Revistas populares; 17 2 0 0
Historia em quadrinhos; 19 0 0 0
Romances policiais; 19 0 0 0
Suspense; 19 0 0 0
Anedotas; 17 2 0 0
Historias sobre animais; 19 0 0 0
Outro: 9 1 0 0

9 participants did not answer

Table 16.Social Interaction Genres

Never Sometimes Frequently Always

Cartas pessoais; 16 3 0 0
Cartdes-postais; 19 0 0 0
Recados ou mensagens breves; 13 3 0 3
Mensagens de FAX; 19 0 0 0
Cartbes de cumprimentos; 19 0 0 0
Telegramas; 19 0 0 0
Correspondéncia eletronica (e-mail). 9 2 2 6
Sites retirados da Internet; 4 1 7 7
Convites; 17 2 0 0
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Classificados de jornais; 18 1 0 0
Outro: 7 2 0 1
9 participants did not answer

As could be seen in the tables above, the studpatseption in relation to the
genres brought to the classroom can be represéyted pattern showing that their
answers about the material are similar from ondhemo The table which represents
the highest difference among the answers is tahimber twelve, containing
information about the informative genres. This hess very interesting for the
research because the informative genres were tls fmemuently present genres in
both classrooms, and we can observe that only sdriie students are not sure about
the kinds of texts they are receiving in class,iresgjaa higher number which is more
homogeneous. Following the conclusion obtainedhénanalysis of the third semester,
this researcher believes that, as the studentetdoave the same concept of genres in
their minds, the questions were not clear enoughtffem to answer. This way, it
would have been better to give examples of the agemrhen presenting them the
questions, in order to clarify this idea of genFer detailing their perception of
genres, the researcher summarized their descrigtiseers to the question below:

“Which genres worked during the English classes reflading and writing did
you like Best? Why?

The students mentioned the following aspects:

- PowerPoint preparation about text organization;

- Academic genres, because they are useful whemgtéxts;

- Different kinds of essays mainly the argumentatessay, because it

involves research and makes the students thinkve an opinion;

% “Quais dos géneros trabalhados durante as aulesnereens&o e producéo escrita em lingua inglesa
vocé mais gostou? Por qué?”
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- Websites, because they explore new vocabulary ghigtn

- Letters, because the information is interesting;

- Informative genres, in special academic papersauserthey provide what
is necessary for doing the activities, learn anacfice academic writing
and they are more frequent in the students’ rostine

- Social interaction genres, because they allow tirdest to live a situation
in a foreign language;

- We never worked with most of the items mentionedtife questionnaire),
I would find it interesting to study a technical mu@l, children’s stories or
others;

- Does not know;

- No genres in special.

Some participants just mentioned the genres givemgl the semester but did
not mention the ones they preferred, and many @intlklid not explain why. These
occurrences were not included in the list above. t: other hand, most of the
students suggested kinds of genres that they dithanee in this class and would like
to have in the future. The suggested genres were:

- All kinds of genres;

- Comic books;

- Computer manuals and game instructions;

- Fables and myths;

- Newspapers’ articles and letters to the editor;

- Literature in general;

- Movie reviews or general information reviews;

- Genres of social interaction and popular;
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- Fiction;

- Other academic papers besides essays;

- Advertisements and transcriptions;

- Instructional and genres of social interaction.

Departing from the information given above, it igspible to observe that the
written answers are very different from one anathié¢hile some participants mention
to have received mostly one kind of genre, (as mesein the previous question)
others claim not having studied the same kind, saate that would like to work with
them in the future. This may be also due to thé tfazat the question presented by this
researcher was not clear enough, and maybe, imgusbme examples of genres
would help them answer what was being asked.

The participants were also asked to say if theyevadte to identify a purpose in
the reading of the texts given. In this activityey had the option of answering ‘S’ for
“Yes”, ‘P’ for “Partially” and ‘N’ for “No”. Once the answer was “Yes” they should
have checked in the list for these purposes. Umfiately, some participants did not
correctly check the items and marked S, P and Nhermpurposes as well. This way,
the only answers that were considered were the ioneich they signaled “S”, for
this means they really identified this purposedading the texts.

Again, the participants were a total of nineteatividuals. Even though three of
them did not check the first question of the ta%océ consegue identificar um
objetivo para a leitura dos textos apresentadog®iere they should mark S, P or N,
their further answers were considered, becauserdadly marked what purposes they
identified when reading the texts. Fourteen of plaeticipants marked “S” and only
one of them marked “P”. The answers of the lattereanalso considered where these

participants marked ‘S’ for the purposes in the(i8ee Graph 11).
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Graph 11. Purposes identified by the participants — Fifgm®ster
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B Leitura para identificar o contetudo importante do texto
B Leitura para responder perguntas especificas
B Leitura para decidir qual parte do texto deve-se comecar a estudar
B Leitura para entender ou adquirir novos conceitos
B Leitura para aprender certos fatos do texto
Leitura para seguir instrucoes
B Leitura para seguir o modelo como exemplo para a criagdo de novos textos
B Leitura para aprender vocabuldrio ou gramatica
Leitura para traduzir posteriormente o texto
Leitura para praticar pronincia

The graph shows that reading for ‘identifying thgportant content of the text’
and reading for ‘following the model as an examphgre the most recognized
purposes by the participants when reading the textss subject. These results match
the results found by this researcher in terms afroanicative purposes of the genres.
As the researcher found 18% of instructional an% 3aformative genres in the total
amount of texts of the fifth semester, it is nalttinat the majority of reading purposes
that the students indentify consists of purposéseae to learning, observing models

and following structures, a purpose that represeritgal of 12% in Graph 11 above.
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Therefore, the fifth semester students’ perceptbrthe material presented seems
strongly related to the communicative intentionshef genres encountered.

In relation to the other information provided byetparticipants through the
questionnaire, this researcher could observe keatdpics which called the students’
attention the most were the ones almgtcities x small cities, eat dirt, growing older,
compulsory national service, today’s parents, thfituence of T\and the topics about
writing essays. This information was found becatisse were the topics that the
students mentioned when answering the questigscréeva abaixo o0s assuntos
tratados pelos textos que vocé recebeu no decalesta disciplind Most of the
students reported considering the subjects quitgplsi; what did not make text
comprehension difficult for them, in a general aspblone of them reported having
difficulties in comprehending the texts presentethie classroom.

In a general view, we can see that the student® footh classrooms had
different conception of genres in their minds, #fere, each participant stated having
received different kinds of texts from the othérke most important aspects towards
their perception of the texts presented is that gieidentified purposes in reading the
texts given and all of them possessed at least dwmnkground knowledge on the
subjects brought by the texts.

Finally, this researcher considers that most pathe students from the third
and the fifth semesters have very different opisionrelation to the material given, as
can be observed by their answers about the purheseindentified when receiving
the texts. These perceptions were probably diftebectause the objectives and the
approaches intended by the professors were alByatt in both observed semesters,
also taking into consideration the proficiency leokthe students in the groups. This

conclusion can also be stated due to the facthismtesearcher observed some classes
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and was able to see how the students reacted tewlaedpresented texts and their
subjects, noticing very different behavior and tess between the two groups. While
the third semester seemed to be excited and itgeresreceiving the text for didactic
purposes, the fifth semester group seemed to beested in discussing the subjects
presented by the texts in order to generate a torgeversation with more interaction
among them, and not just observe the intentioreatling those texts as a model for

the creation of similar productions in the future.



CHAPTER FIVE

FINAL REMARKS

This chapter is divided into three main parts: FDansiderations, Limitations

of the Study and Suggestions for Further ReseardiPadagogical Implications.

5.1 Final Considerations

This study’s main objectives were: analyzing tharge found in the third and
fifth semester of théetras- Ingléscourse at Universidade Federal de Santa Catarina,
investigating whether the texts demanded speciaeoeeral background knowledge
from the reader and finally, observing the studemgsception towards the previously
mentioned texts. In order to carry out this redeaticis study was divided into three
main actions. The first was to collect data througiestionnaires distributed to the
students of UFSC in the Letras Course — Third arifth Semesters as well as
guestionnaires given to the professors of two gis@s in this course: Compreensao e
Producao Escrita em Lingua Inglesa lll and V. Téeosd step involved collecting the
samples of the materials used in these subjecttharttiird was to develop an analysis
of this material, focusing on the kinds of genresnd in them, by making use of a
framework developed by Davies (1995).

The students and the professors answered the ouesiies personally or
through the Internet, by e-mail. The results frdma tlata collected showed that the
most frequent kinds of genres in the third and fifile semester were instructional,
informative, persuasive, websites and literaryoading to the samples analyzed by
this researcher. In terms of the subjects presentédese materials, this researcher

found in the third semester: ‘The relation of peady and the place of a person in
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the family’; ‘how to be a foreigner’; ‘dreams arktr meanings’; ‘Knowledge about
literature’; early steady dating’; ‘euthanasia’yfosities about particular food habits’;
‘compulsory national service’; ‘causes of divor@id ‘grammar points’. The texts
found in the fifth semester contained subjects aglbig cities x small cities’, ‘TV
and its effects’, ‘generation differences’, ‘educaal system’, ‘being a father
nowadays’ and other subjects chosen by the studdnth were not mentioned by the
professor. Six subjects were common between the itwestigated disciplines
namely: (1) ‘early steady dating’, (2) ‘euthanasi®) ‘food habits’, (4) ‘compulsory
national service’,(5) ‘causes of divorce’ and al8pgrammar points, (see appendix A
to F). As according to the programs of both diegs, reading is seen and used as a
tool for reaching their main goal which is develgpilinguistic and communicative
skills for writing texts of higher complexity, thieesearcher observes that the texts
used for this purpose were composed of a greatyasf subjects and genres. The
material brought to the classroom usually propasede kind of discussion among the
students, which may have helped them in activatiy previous knowledge about
the subjects mentioned in the texts.

Concerning the background knowledge needed forctmprehension of the
presented texts, this researcher concludes thdéast some special background
knowledge was needed from the students in orderotoprehend these texts. The
results also show that the students’ perceptionatdsy the material’s purposes
matched the expectations, for the kinds of genreountered in this investigation
have communicative purposes useful to the readibgcbves that the students
mentioned having identified during the semester.

According to the framework chosen to the analydepted from Davies (1995),

this study points out the predominance of inforreatexts, what matches the reading
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for studies and learning purposes suggested bgutier, as well as reading texts in
order to use them as models for further writingisTiesearcher concludes that the
choices of materials were very selective for thmesters investigated, although a
wider variety of new texts seems to be welcomehgydtudents in the course, as can
be observed through the answers they gave in thstiQunaires and their behavior

and participation in the classroom.

5. 2 Limitations of the Study and Suggestions foruitther Research

Some limitations have to be taken into considenatiien observing the final
results of this study:

- It would be important to have included some exasplethe genres in each of
the categories mentioned previously, so that thdestts could be sure about their
choices. This way, in a further research, the tedolund can be more precise and
easier to be analyzed and detailed;

- The study could have also included the studentstymtions in the texts
analyzed, in order to observe whether the use df sawariety of genres was actually
being useful in the objective of serving as a mddefurther writing;

- The interviews done in this research could havepéaed individually with
each student, so that more students would feelvatetl to participate in the research
and, therefore, give more complete answers to wiaat being asked. Some students
did not want to participate claiming that answerihg questions in the computer was

very difficult and complicated (the students whoeiged the questionnaire by e-mail).
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5.3 Pedagogical Implications

Many aspects must be considered in the proceshaufsing texts for using in
the classrooms in an academic context and accotdirgeid (1993), reading has
become a more important part of the writing classramver the last fifty years. This
fact shows us that this practice is still beingaleped by researchers and teachers in
the schools and universities. Although several gusriof history have shown how
reading has been used in the writing classroomanu&t take into consideration the
profile of the students who the professors are wmgrkvith. When dealing with very
anxious and apprehensive individuals, teachersldlutnserve the methods developed
in the “Process Writing classrooms”. According t@idR (1993), in the process
classrooms the focus was exactly on the proceswithg the texts, and the use of
journals in the classroom tended to lower studeatstiety. This environment can
make students feel more comfortable in the classrouproving their reading and
writing production. In this study, the predomingéedching style observed was also the
“Process Writing Classroom”, for the observation addsses showed that every
material brought into the classroom stimulatedszuision and elicited the students’
opinion in relation to the specific subject beimpeached in the moment of reading.
With these texts in hand, the students were ableedd, discuss in groups, express
their opinions and observe new examples, befonealigtbeing given the reading or
writing assignment. This dynamics used in thesctaem is very useful, for it reflects
Van Dijk and Kintsch’s ideas (1993), which statattivhen readers connect the new
ideas with the previous ones they already havéeir iminds they are able to make
more inferences and create more relations in aimetevelop the desired situation
model of the text. Therefore, the students in tiéssroom had the chance to lower

their anxiety by practicing with the professor ahd whole group, comprehending the
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texts better before actually writing the text, whis considered to be the final product
of this process. This study did not investigate tlvbethe students were able to rewrite
the texts, but we believe they were, having in nthmldynamics and the methodology
used by the professors in the classroom, and krgptiat this would be part of the
process of reading and writing the texts.

As observed in the obtained results, the kinds esfrgs encountered in both
courses are mainly informative or instructional goising websites as well (Which
also have informative or instructional reading msgs). Davies’s framework (1995)
can serve as an important guideline in the ESLsotesn. Her definitions of genre and
reading tips can be helpful to the teachers whading the material which will be
chosen for the course. In addition to that, resedmas shown that the process of
selecting a text when choosing the materials tadssl in a reading course, especially
in courses in which the focus of reading is focteag writing, has to be very detailed.

Another interesting aspect is selecting texts fotivating students. Texts which
carry meaning related to the background knowleddbeostudents make them start to
think about the topic and should increase theerast in it, therefore motivating them
and reviewing some vocabulary knowledge in the A8bgrsold & Field, 1997). A
warm-up activity in this situation, as this reséaittas shown, also activates the
students’ schemata, helping in the motivation psecnd improving the individual's
reading comprehension. Choosing the appropriatgestisband genres, along with
effective pre-reading activities, may seem hardkwior teachers in our educational
system, but they are processes which surely corapenghen observing that the
students’ results reach the expectations, as obddarv the classes during the data
collection in this research. It was grateful to ses the presented texts were of a great

variety of subjects and genres, and really stinedldlhe participation of the students in
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the classroom, as suggested in the “Process Wi@lagsroom”, described by Reid
(1993). The professors who are following these sstapd these teaching paths are
being rewarded with good results in the studengsfqgumances and are sending to the
society very selective and demanding teachers dsawénterested and more critical

citizens to the world.
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Americans and Food

A timely cartoon recently appeared in the local nowspaper. It showed 4 stand Fill of jurk food and
some people fined upto Buy it. The cartoon ilhustrates an dtcresting phenomenon: the changing food habits
af Americans, Our meals wsed to consist of something like home-cooked pot roust, mashed potatoes laced
with butter and salt, a thick slice of apple pie topped with & healthy seoep of vanills ice cream, plain, heavy
meals, cooked from serateh, and eatep leisurely at home. Buf America has changed. and a3 it has, so has
what we Americans eat and how we eat 1t

We used fo have simple, unsophisticated tastes and Iooked with suspicion at amything more exotic
than hamburger. Admittedly, we did adopt some foods from the varous immigrant groops who flocked 1o
aur shores, We learned how to eat Chinese food, pizes, and bagels. But in the Bt few years, the intermations!
character of our diet has grown tremendously. We can walk into any mall in Middle Ameics and bary pita
bread, quiche, and facos. Such foods are often changed on Their journey from exotic imports to crdinary
“American™ meals (no Pakistani, for example, eats frozen-on-a-srick baysenberry-ilavored yopurt), but the
umports are still a long way from hamburger on a bun,

Why have we become more worldly in onr tastes? For one thing, television blankets the conntry with
information about new food products and trends. Viewers in rural Montana know that the bates! craving in
Washinglon, DLC. is a Cajun cooking or that something called tofi is now availabie in the local supermirkel.
Ancther resson for the growing international flavor of our food is that MEANY YOUNE Americans have treveled
abroad and gotten hooked on new tastes and flavors. Backpacking students and young professionals
vacationing in Furope come home with cravings for authentic French bread or German hegr, Fmally,
continging waves of Immigrants settle in the cities where many of us live, causing significant changes in
what we: eat. Vietnamese, Haitians, and Thais, for instanee, bring their native foods and cooking styles with
them and evénbially open small markets or restanrans, In time, the new food will become Americanized
encugh to take its place in out national diel.

Cler growing concern with health has also afected the way we eat. For the last few years, the miedia
have warned us ahout the dangers of our traditiona) diet, high in sait and fat, low in fiber. The media also
began to educate us about the dangers of processed fouds pumped full of chemical additives, As a result;
congumers began to demand healtiier foods, and manufacturers started 1o change some of their products.
Many foods, such as Junch meat, canned vegetables, and soups wers made available in Iow—fat, low-sadinm
versions. Whole grain cereals and high fiher hreads also bopan to appear on the: grocery shefves, Moreover,
the food indudtry started 8 produce all-natural products—everything from potato chips (o ice croam—
without additives and preservatives. Mot surprisingly, the restaurant industry responded Lo this switch w
hesfthier foods, luring customers with salad bars, broffed fish, and steamed vegetables.

Our food habits are being affected, too, by the rapid inereass in the sumber of women working
outside the home. Sociolopists and other experts believe that two, important factors trizgered this
phenomencn: the women's movement snd 2 chianging economic climate. Women were astured that 1 Was
accepiable, even rewarding, to work outside the home:; many women also discovered that they had 1o work
Just o keep up with the cost of living. Az the traditions] sole of the homemaker changed, 5o did the way
famifies ate. With Mom working, thers wasn't time for her to prepare the tmditional three square meals a
day. Instead, families bepan looking for alternative to provide quick mesls. What was the result? For one
thing, there was a boom in fast-food restaurants. The suburban or downtewn slrip that once contained a lone
MeDenald's now features Wendy?s, Roy Rogers, Taco Bell, Burger King, and Fira Hut. Families alo
began to depend on frozen foods as another time-saving alternative. Cnee again, thoush. demand chansed
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Eoaghy Sseady I-hring

Yonnp people in the U5 are steadvralating oo cady. Some eren constantly dete the same pemen form as yoang
as 12 vears old. Sonie people think that this trend is fine beanse eviryone has the bt o choose when 1o bepin
ding and for how long. Bat more and more professionals whe work with teenagers wre saping that eary dazing
darnzges sedal devdloprent, cmses false love, and creares eatly, unstable marfiapes,

Teveloping socially is 2 very impariant part of beconisg a contributing member of society. Having many friends
of hath seres has been seen as vital factor in this social development. Penple whe proup-date dnringr ther feens
w2 skt date many different people before they ot marticd scem 1o bave & varery of fricnds dhring theis adilt
life, can eelate to other people in more positive and sccepting ways, 2ad have a more kesting relationshin i their
mamiage: I 2 young teetager focuses sodally on anly ane person, 3 type of sodal hardizap wn noour beoanse
only one person is the major stmnies for learmng how o ger dong with others.

Ursally the c2nse of carly steady-daning & that one or both of the partmens have unmet love needs: thesefnre, thes
develop a dependency that s misinterpreted as srue luve. Pechaps their parents were divarced or abusive, 50 they
‘il ot Feel thie Tove that s peveuasy furs healthy self-tnag. They Bad someone vhe G5 those KTron naeds

nd they become empSonally bonded to that person o the exchsion of all others, This isa OOy tEmgerits
sitsation becauss the teen years are 2 time of numerons emotional and physical changes. These chanpes may siot

comflice so thar on Person i fhe couple seddenty becomes disinterested In the other ‘Thesefore, & person whe
bonds with 2 perer cadly could very well be abmptly sbandoned forsomeone dse, Thiz ahardomment oot
covse farther darnage to the person’s selfovalue, and he or she will o donking for someone else who can G the
“peowing wnd detog need for love.

There i alst x dager of mardng too yousgy snd heving children ton soon in these ewny stesdy-daring sinaton:,
Becauge the emotional hond that poung peuple teel oy be mismterpreted av love, teen marrizpe sametimes
ooouss —eften against the better judgment of parents and older frends and even some peers. The powng peaple
raight arpue, “Aren’ we able to choose for ourselves? Have von forpotten wihiat trite fove seally 357 The
arjismients contime woed they el their way oy ran away 1o ot marded.

T2 marrispe based on false love, the emodonal entzliments beoome svm oidre comples, Whaet was thouph
trs be 2 solution sow becomnes & complex problem. She 5 left home dlone with the baby whike Be pocs ont with
the bays in the evening, something: he never did before becanse he was going out only with her. Moseoves, he
weas thi omly one she cared to know'as assodiate with dusing hish school, burnow she heping fo think ahont the
bope'in her' class whe are preparing Fora profesion or voouton and soaachming “How would it have Beer 27
Theretore, because of thie false expectadons befor: amrriage and thie reality of the sinstion afer raiage, both
peopde eordd feel hetraped and cven more lonely an unloved. In poungy g, Matorsin vp topether™ 8 50
painfif thar divonce i very Hkely:

Although there i no srong evidence againet early steadv-dating. those who arc against AN AR DCRERIANS
tat they ave defending = young person’s right to chanse. They.say thet establishing an ame for steady-chiting i
damsping 1o the ego of young people and causes rebellion. Rather than more rules, they say that youth:meed
ra fodom:se that better aduleyouth relatfonsinps can develop. In other wortds, when acults fespond o the
presiurd ol teehs o do what they want, fesce will reipn "Thiese daims may have some sepree of t=ath, bay tossl

R R e L e T Lo S HEERE R 2, SRS SRR AL L Rt S S
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=—— Compitsory National Servies
Cour high schoel history clitss spent several wecks studying the events of the 19608, The most intriguing thing
abeout that deeade was the spirit of service and social commitment in young: people. In the Sheties, voung people though:
ahoul issnes Deyond themselves: they joined the Peaee and Corps and participated in fresdom marches apmins
segregarion. They accepted President Kennedy’s urning to “A5K not what vour country can do for you; ask what you
can o foe your coumiry.” Most young people today, despits their obvious concemn with carcers and metting ahead,
wonld s like an opportunity to make & worthwhile contribution to society. By instifuting 4 program of compulsory
natininal strvice, our country could tap this desire in voung people. Such 2 system would vield significant benefi's,

Contipisisory nativnal service means that everyone between the ages of 17 and 25 wonld serve their coustey for
Two vears, Young people could choose betweon two miafer options: military service or & puhfc-service coepis, They
cold serve their time af any poiat within the eight-year span. The unemployed or the ancertain coold join immediatdy
after kigh sehool: college-bound students could complete thefr sducation before joining the natioml service.

The fdea of compuisory naticnal service has been discussed for many years, and some nations such as Isrsel
havee embraced 3 wholsheartedly. The ides could alse be workable in this country. Unforumatehy, detrscons hive
prevented the idea from taking hold. Opponents comtend, first of all, that the program would ost oo muach; they argue
that @ great deal of money would have to be spent administering the program. Tn adéition, youas peopie woald have jo
receive al least 3 mininmem wage for their work, and some of them would need howsing—bath costly tems. Another
HEUTHERT Apaingd compalsiry national service i that it would demoralizc young people; the plan would prevert the
young from getting on with their careers and would make them feel as though they were cngaged in work thar Hiad ng
personal reward. A final srgmment is that compulsory service would Ry e gmoimdwork for 2 military sime. The pickee
i painted of an army of young robots ety ol the meeey of the povernment, Bike the Hither Youth of the Second Waorld
e

Daspite appooets’ chims that compulsery national services would imvolve soshitant costs, the program
world not Bave to be thal expensive to mn: The program might use a5 2 model the Peace Corps, which has achieved
great henefits cven while being administered on o firly modest budget, Alvo, S sums required for wages amd housing
could be redced considerably through pavioents made by the towms, cites, and states whing the corps’ services. And

the seomomic benafits of the program could Be significant. The public service corps could repair deteriorating bridges,
highways, public buildings, wnd mner-city neighborhonds. The come conld oraanize recvcling projects: it could st
public health clinfcs, day care centers, Jegal wid centers, and homes for fhe handicapped, The cowps. cotdd also moniter
poilution, clean up fitter, and help cans for the countmy™s growing elderly population. Al of thess projects would help
solve many of the problems thet plasne cur mition, znd they would probably cost ek tess than If they were handled
by [raditional government bureancracies or e privide Sector.

Alse, rather thun imdermining the spirit of young people, as opponents contend, the program wonld be Likely 1o
bt thisir morale. Many young people fecl enormons pressere and uncenzinty. They are pol sire whak they wandt fy do,
o they have trowbie fnding & vy to begin their coreers. Compalsory nations! service could give young people = much-
recded breathing space and could even equip them with the skills needed o st 4 cavecr, Moreover, participating. in
compulaory national service could provide an emotional boost for e younse: all of them weuld expetiencs the pride
that comes from workdne, bard, reaching goals, scguimng skills, and handling responsibilities. A positive mind-sct woukd
also vezdlt fram the sense of commmity that would be created by serving in the national service. AR young people
rich or poor, educated or not, regardless of sex or socil ofass — would come togsther during this tme, Young people
veauld groww o undersiand one mother and leam thar every percon bae 2 ability to aid the welfare af e whale oyoog.
Each young person would fave the sotisfaction of knowing that he or she has made 2 real dontrituton o i i

Py, contrany bo whal opponenis clmim, compulsory nationsi service would not signal the slart of 'a
dictatoeship, Although the service world be required, voung people could have complete freedom fo chioose any two.
yoars hesween the ages of 17 and 25, They would also have complete freedom o choose the branch of e inilibary or
public-service corps which suits them best, Nor would there be sty need to ostfit the miblicasnics corps i milinr
uiifrms or fe keep the corps confined do barmek-Jike camps. The corps ‘contd be sot op Ike a gk jo5, Witk young
ppe living 8t homi as muck as possible, following @ ninedo-five schedule, enjoving all the peroonal freadams that
woald cedinanfly be theis, Aso, o diciatorship would no more likely cmesge from = program of compnlsory mitivnal
servite Lham it bas from our present military system. We woubd still have 1 series of checks and balsnces to pechibi the
taking of power by one group or individisel. We should also keep in mind that our system is different from that of fascist
Teginmes; our long tradition of personal fiherty makies mprobable the stizing of shechste power by tae person or Baction,
A related but even more Tmportant point to-remember is that freedom does not mean people are puarantesd the right (o
pursie only their individual necds. That is mistaking selfishness for freedom. And, 25 evervone knows, selfishness leds
e g e WL - 1 o - =
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Fead the exsay on Ewthanasin, Atiend o its organization and {o the arguments provided
Eat Dirg!

45 onir Troes beeome busier, good omtmition sed money are ofien sscrficed Tris all too easy to st by vending machine o
fase-fornd restaiigamne For o gquick, Bt cxpensive meal et e rensorsiiile sohudan i the peobbon and it can be = vty
impostant part of yonr et

Figat, endl s camy to find dd o s very mespenstve. Buckerful tier buckeifl can B Boamc in your own garden or practically
amypwhiers, 1o additien 19 being teadify available, most =oil is froe.

Secont, not daly- din e, borar i e full of seteients. The T body sequizes comsio minerls tat are casentia for
lealth. Ansong thess Zmportmnt rinemt are i, copper, dd End (Himerman, 19921 Lambert and Linch (1991) cite
sroclies camicd ouzby the Nanonal Sod Socaty in which H0-muilligramn soil seteples taken From every st in e umiva
soemwed enough (oes of iron, copper and e o mees G exceed thie TEERID AL daty seguizements

Thind and pechaps the nost Important of sk, many people find that soil hes 3 pleasant laste In o recont Servey comduwsted
by thie: Depamment of Food and Tuimton 2. ook Well Triversty, 49 oue of S0 stadenis =red tdition rocipes
snbesituting dirt for flour s eting saperior o the socipes madé in the raditional way with Hour. In fact, many stodents
adimicked they arfoped rating dicr 2 by teetf Johnson, TO0H,

In =, dain can Be s wiable opitnn for ot busy, vel poor Iifestyles. Tr ga protabiy faater to Al 2 gy o et froan the fronl
gietid thean goto the Toral Mclronabd's. Tt is certaindy jess expeasive and probaldy more nuteitions, ' .

Remd the vosay on Bulhanasia. Atfend 1o the orsanistion of esch parzgraph, bt especially to the srauments provided.
In agdition, ilentifr 2l the modal and fhink abont their mieaningg,
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Futharasia

Farazraph-

Supperters of suthamasks smphasize that suthanasia shoold be lepaliesd, But a petient’s trust o the dootor’s
wholehearted service would be hard 10 maintain if doctoes e Tieemsed fo kil patients (me 19843, Suppose that vou
ame old, heroeless, i poor health, and alone in the world. Maybe you are rought o a fiee hospial, Since doctors have
the rigtht ol you, yoor smay not be ahle.mgbtp atmgﬁr, ety fearfol that 2 vurse o inlem may enter 2 syrnge il of
fethal medicine. Bven if a mirse comes in:with & syringe fill of pericillin, it would be difficelt for-vou to believe him or
her: Lack of thrast may make ofher insatments ks elfictive, oo, As @ consequence, fewer paticnts would reccive the
care they weally nesd, So Tepalization of euthanasia should nod be accepted,

Earaeraph X

I sathanasi B Tegalized, it wonid bring desmiction o the autvaonmy and dignity of busmnkind. For example, doctors
might be ghven saprerie power gver their patient’s bives, especiily when the patients are tmablic to think for themsebees,
SEC A% THOSS o & CONmai0ms staie or with severs montel Hhess. That conbd rean that the vight to chogee one’s gwn
<feqth conld be changed to the right of somecone else to request another’ s death. Doctors might alse be ternpied to kil
ihedr paticnts Who soffer from torrible pain. Only the Bw prevents this from mppening. T Holtand, where the
cithanasia is lepal, a rocent survesy of 300 physicians shows that aver 4 pereent hed performed enthanasiz more thean
e timess {Leom, 1988} I euthanasia i lepaitzed in the United Smes, phasicians world have the everwhelming burden
of deciding wheo to take sy the sstomonry and dignity of their patients.

Parapraph 3

Lasily, if euthanasia for terminably il people becomies logadized, the number of teenager suicides increase. For instance,
when adolestents see that it b permissible for sick people to-choose to kill themselves, they may fudge i to be
prarmissible for thern to doithe same Thing when ey anc in pain, sven though much teenage pain is povcholozical smher
than phymical: Therefors, it witt put young people in serious danger if the povermnent accapds the legsization of
cuthamasia,

74
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The Causes of Divorce

Fréum the past fo prosent, people all over the world have determined i Hve wissthidr, wisich 7= called * ‘el mariipe
anpther word, 5o that they depend on for living each ofher. Neverthefess wome coupkes-are wiable to maintan lnmr
relafonship; therefore they chiooss divoncs, which is one of the solutions to cope with problems berween hushand and
wife Fugl Giarmb-'ﬁ. minst people think carsfully befors thc}rgtﬁ marriape. However, the divoroe mtes trend 10 eontinusti
meRse nowadays, thus it might be argued that divoroes can be Teben place casior thai the past. “Fhens see finee i

capses of divorce: changing woman's roles, stress in madem Irum_gmd Tack ufcummunmw.}, wirieh e :ug;huahmd
helear

The fiest significant cause of recent rise i the retes of diverce & tat women completely chinge im roles. In the past,
men have 10 e whole money toafford the expense of fimily, whereas woman enby do housewark, hence women have
o thongy leading to depend on hushands” money. Becaise of thest sitvations. itis toa difficult for most women to
sepurale lrom their hirshands, Monethebess, these siuations entively thanes novwadays, The squabity hetwicen e and
women in pdes are very civar 2 the moment, 1hus women cen work outside 10 s terey, while men shars the
housshald tasks sweh as cooking, cleaning, washing aswell as caring for chifdren, 11 can be clearly seon thar women are
iniepenigent from money as they can eam money by themsehnes 0 support their ving cosl. Accordingly, the divores
rafes reently rse.

Another caese W mnl'vrm_'l.hu Feiant ncrease in divorse rales 5 siress womedern fving,. Tany peophe; i e an
slobalistion, bave considerable pressenes f0 sarn morey: 1t can be obviously seen that The stress s eecusred Since
thiy are chifdres, For nstance, in Thailend, soidents generally want o g0 10 Tinods school 5o that they fxke a:lwnm_g.,
1 oty wdl-Yononan universitien. Studying incelebrted universitics oty Cases having & pond opgartminy o G
o oo enon & 1ok of money. This circumsfance not daly Hppens in Thailand, bus 3150 oceurs many countries. Sene
pecpic are laid off from their companics; mnanurnu;r he siress ooours in their fEmily, which leeds to divorse. Some
famities tan sam moaey, bt madeqeate for covering their expenses, therefore it iz casy 1o fhink sbowt divoroe:
Teveribeless, the rles of mmup]nymrt frend to continually incrcase a3 & resudt the divorce sates can alsorise; ITisna
ot thiad thes sfeess bn mipdem lving may Tead 1o recently Tnoreasieg, divorce rmes.

The final cauge of recently mcreasing divorce & lack of wnm.mma'fm Chwing oo finencial ststus o each family, nany
people are fairly busy. For this reason, they have inadequede time 1o @ik to the problems with their partners, which
priduices the Hkelifiood of diverse, Some couples are offen qojet whin they have Fa-uhlmm each ather, s 1 consegaence

Ifttle problems can be cxpanded io probably hesoms hige probloms, resulting in divorce, 1 is quite Clear That the more
communicetions areased, the more divores rates are reduced;

Althougs, these three cmises of (he recent rise i diverce rdes ims exprossed ahovs, there are also two cffects of the
pecent increase of diviires vales: negative cffects and positive elfects, Fimstly, the offeets of recent crlargement in
divoree rages are negative effecis Moot couples nommatly bave dhildein when they et meerdiagé. Accordingly, diverces
can dircctly eifeet on hiidren, Childsen Yving in sivale pavent Tamilies wre more probabiy to nel prefmant oo tenasers,
drog ot aEh!g’n school, abuse El['l.lgﬁ.m:d have apgressively cinotional and behaviorat prohlems, which lead to sozial
prodilems. Soime children decide i g0 o0t o their home when thelr perents sepamste cach pther, snd subsequentiy they
Lrcome homebess children, They do net havis peod spporimitie: to Bad = job due to shoriape of cdustion.

Comsequently, crime o likehy be the end remil, Thess are sigmificantly segelive effects of recent expansion in divores
raEs.

Secondly, on the ether hand, other effects of sise in divorcs vates sre positive effects. Peoprle, who divorce By consent
from thelr pastnens, want to have Betler yrmlihrof life, simce they sre pubappy with thefr spouses. Accordingly, they can
work eificiently, witich results from fine mental condition. They not only hawe mute free fime t do ey things, bt
alsy free from their spwm murprs. In addition, divirces also get vid of the viokence o quarrel Tetween busband ond

wite, hence hmrbod}.r in family get hettar in physzv:dl and mental healthyy, pasticoiariy Tor children. These are the
ndvantigrons ffects of moressing divorcs rates,
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Universidade Federal de Santa Catarina
Centro de Comunicacéo e Expressao — CCE
Departamento de Lingua e Literatura Estrangeiras
Programa de Pés Graduacao em Letras/Inglés e tuitar@orrespondente

Mestranda: Alice Reinke
Orientadora: Léda Maria Braga Tomitch

Questionario para coleta de dados relacionados agquesa sobre leitura em
lingua estrangeira com foco em analise de matesiai

Este questionario tem como objetivo avaliar a pey&e dos alunos dos cursos
de Graduacdo em Letras Estrangeiras — Inglés, Epame aos textos que lhes séo
fornecidos em sala de aula durante as disciplimasgeestdo. Os resultados aqui
obtidos servirdo como base para desenvolvimentopeequisa relacionada a
compreensao da leitura em lingua estrangeira.

1- Usando uma escala d& a 4 (sendo 1=nunca, 2=as vezes,
3=frequentemente, 4=sempreaponte os tipos de géneros textuais trabalhados n
disciplina em questéao.

Durante este semestre, no decorrer da discigl@manpreensdo e Producao
escrita em Lingua Inglesa ;} com que freqUéncia os tipos de texto mencionados
abaixo foram trabalhados?

Género Instrucional: Designados para habilitdotes a fazer algo, negociar o
mundo real.

Quadros de horérios de transportes;

Cartazes de informagdes de segurancga;

Instrucdes técnicas;

Manuais de equipamentos domésticos;

Manuais de computadores;

Instrucdes de jogos;

Brochuras de viagem;

Anudncios de emprego;

Descri¢cdo de emprego;

Formularios;

Normas e regulamentacoes.

Outro:

Género Informativo: Para que os alunos possanda&seuaprender.

Livros-Texto;

Paginas de atividades;

Enciclopédias;




Livros de referéncia;

Dicionarios;

Artigos de jornais;

Diarios;

Trabalhos académicos;

Resenhas de filmes e/ou pecas de teatro;

Biografias;

Periodicos especializados/revistas cientificas ;

Outro:

Género Persuasivo: direcionados para audiénciasifisps, designados a
persuadir leitores a comprar ou adotar um certoopd@ vista socio-politico,
geralmente exigindo uma avaliacéo critica dest&aauh.

Propagandas impressas de diferentes tipos;

Propagandas do governo ou de partidos politicos;

Panfletos de “ofertas especiais”;

Cartas ao editor em jornais nacionais e locais;

Transcri¢cdes de noticias de jornais de TV e progsaae radio;

Editoriais;

Outro:

Géneros Literarios/Poéticos: géneros desenvohddasro de uma tradicao
literaria.

Contos de fadas e fabulas;

Mitos e lendas;

Classicos da literatura infantil;

Literatura infantil moderna;

Romances pré-século XX, drama e poesia;

Romances modernos, drama e poesia;

Ficcéo cientifica;

Revisdes criticas e ensaios (essays);

Outro:

Géneros Populares ou de Entretenimento:

Cancoes de ninar;

Rimas e enigmas;

Aventura popular;

Romances romanticos
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Romances historicos;

Revistas populares;

Historia em quadrinhos;

Romances policiais;

Suspense;

Anedotas;

Historias sobre animais;

Outro:

Géneros de Interacdo Social:

Cartas pessoais;

Cartdes-postais;

Recados ou mensagens breves;

Mensagens de FAX;

Cartbes de cumprimentos;

Telegramas;

Correspondéncia eletronica (e-mail).

Sites retirados da Internet;

Convites;

Classificados de jornais;

Outro:

2- Quais dos géneros trabalhados durante as aulasr@eensao e

producao escrita em lingua inglesa vocé mais g@d®au qué?

3- Partindo dos géneros que vocé mencionou nunca sdentrabalhados
ou foram pouco trabalhados em aula, quais voc@&gasiue fossem trazidos pelo
professor?

4- Responda Sim(S), Parcialmente (P) ou Nao (N) paszguintes
perguntas:

Vocé conseguedentificar um objetivo para a leitura dos tex
apresentados?

oS

Se sua resposta foi sim, assinale quais séao dggtivas (escolha quantas

alternativas forem pertinentes):

a) Leitura para lazer,
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b) Leitura para adquirir a idéia do ponto de vistadtor;

C) Leitura para adquirir uma impressao geral sobreeotpta o texto;

d) Leitura para identificar o contetdo importante ebta;

e) Leitura para responder perguntas especificas;

f) Leitura para decidir qual parte do texto deve-seeasar a estudar;

Q) Leitura para entender ou adquirir novos conceitos;

h) Leitura para aprender certos fatos do texto;

)] Leitura para seguir instrucoes;

)] Leitura para seguir o modelo como exemplo parg@dae novos
textos;

K) Leitura para aprender vocabulario ou gramatica;

) Leitura para traduzir posteriormente o texto;

m) Leitura para praticar pronuncia.

Antes de ingressar nesta disciplina vocé ja hadim ¢ontato com o
géneros apresentados?

Uy

Vocé acha que a leitura dos géneros textuais apeek®s no decorre
desta disciplina ajudou a melhorar a sua habilideedeompreenséo de leitura
em lingua inglesa?

=

Os assuntos trazidos pelos textos apresentadosdaranhecimento
comum dos alunos da turma? (Por exemplo, conhetim@erais tais como
politica, saude, historia, etc.)

Vocé possuia algum conhecimento prévio sobre asness a serem
tratados pelos textos?

Os textos traziam assuntos de areas muito eses;isobre as quals
vocé ndo possuia nenhum conhecimento antes daleitu

5- Escreva abaixo os assuntos tratados pelos texéogopé recebeu no
decorrer desta disciplina:

6- Qual a sua opinido geral sobre os assuntos trapsdos textos trazidos
para esta disciplina? Escreva suas dificuldadesfergncias com relacao a
compreensaados textos trabalhados.
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7- Vocé gostaria de apresentar alguma sugestaelagéo aos textos
trabalhados em disciplinas futuras de lingua irsgtesseu curso? Utiliza o espaco
abaixo.

Agradecemos imensamente a sua valiosa participagao!

Alice Reinke e Léda M.B. Tomitch
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APPENDIX H - Teacher’s Questionnaire

Universidade Federal de Santa Catarina
Centro de Comunicacao e Expressao — CCE
Departamento de Lingua e Literatura Estrangeiras
Programa de P0s Graduacdo em Letras/Inglés e tuitar@orrespondente

Mestranda: Alice Reinke
Orientadora: Léda Maria Braga Tomitch

Questionario para coleta de dados relacionados aquesa sobre leitura em
lingua estrangeira com foco em andlise de matesiai

Este questionario tem como objetivo avaliar a peg&e dos professores dos
cursos de Graduacdo em Letras Estrangeiras — ngh@srelacdo aos textos que
utilizam em suas aulas durante as disciplinas eestda. Os resultados aqui obtidos
servirdo como base para desenvolvimento de pesmiegaonada a compreensao da
leitura em lingua estrangeira.

7- Usando uma escala d& a 4 (sendo 1=nunca, 2=as vezes,
3=frequentemente, 4=sempreyponte o0s tipos de géneros textuais trabalhados n
disciplina em questéao.

Durante este semestre, no decorrer da discipglmanpreensdo e Producao
escrita em Lingua Inglesa] com que frequéncia os tipos de texto mencionados
abaixo foram trabalhados?

Género Instrucional: Designados para habilitdotes a fazer algo, negociar o
mundo real.

Quadros de horérios de transportes;

Cartazes de informacdes de seguranca;

Instrucdes técnicas;

Manuais de equipamentos domésticos;

Manuais de computadores;

Instrucdes de jogos;

Brochuras de viagem;

Anudncios de emprego;

Descricdo de emprego;

Formularios;

Normas e regulamentacdes.

Outro:

Género Informativo: Para que os alunos possandaséuaprender.

Livros-Texto;

Paginas de atividades;

Enciclopédias;




Livros de referéncia;

Dicionérios;

Artigos de jornais;

Diarios;

Trabalhos académicos;

Resenhas de filmes e/ou pecas de teatro;

Biografias;

Periodicos especializados/revistas cientificas ;

Outro:

Género Persuasivo: direcionados para audiénciasifisps, designados a
persuadir leitores a comprar ou adotar um certoopd@ vista socio-politico,
geralmente exigindo uma avaliacdo critica destéaui.

Propagandas impressas de diferentes tipos;

Propagandas do governo ou de partidos politicos;

Panfletos de “ofertas especiais”;

Cartas ao editor em jornais nacionais e locais;

Transcri¢cdes de noticias de jornais de TV e progsade radio;

Editoriais;

Outro:

Géneros Literarios/Poéticos: géneros desenvohddagro de uma tradi¢ao
literaria.

Contos de fadas e fabulas;

Mitos e lendas;

Classicos da literatura infantil;

Literatura infantil moderna;

Romances pré-século XX, drama e poesia;

Romances modernos, drama e poesia;

Ficcéo cientifica;

Revisdes criticas e ensaios (essays);

Outro:

Géneros Populares ou de Entretenimento:

Cancoes de ninar;

Rimas e enigmas;

Aventura popular;

Romances romanticos
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Romances historicos;

Revistas populares;

Historia em quadrinhos;

Romances policiais;

Suspense;

Anedotas;

Historias sobre animais;

Outro:

Géneros de Interacdo Social:

Cartas pessoais;

Cartdes-postais;

Recados ou mensagens breves;

Mensagens de FAX;

Cartdes de cumprimentos;

Telegramas;

Correspondéncia eletronica (e-mail).

Sites retirados da Internet;

Convites;

Classificados de jornais;

Outro:

8- Quais dos géneros trabalhados durante as aulas@eensao e

producao escrita em lingua inglesa vocé notountpie 0 ajudaram a atingir seus

objetivos? Por qué?

9- Partindo dos géneros que vocé mencionou nunca sdentrabalhados
ou foram pouco trabalhados em aula, quais vocépandrazer futuramente? Por
qué?

10- Assinale quais sdo os objetivos de leitura do®seixabalhados em sala

de aula (escolha quantas alternativas forem patgésg
n) Leitura para lazer;

0) Leitura para adquirir a idéia do ponto de vistadtor;

p) Leitura para adquirir uma impressao geral sobreeotcata o texto;
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q) Leitura para identificar o conteddo importante eixta;

r Leitura para responder perguntas especificas;

S) Leitura para decidir qual parte do texto deve-seexar a estudar;

t) Leitura para entender ou adquirir novos conceitos;

u) Leitura para aprender certos fatos do texto;

V) Leitura para seguir instrugoes;

W) Leitura para seguir o modelo como exemplo parg@oaae novos
textos;

X) Leitura para aprender vocabulario ou gramatica;

y) Leitura para traduzir posteriormente o texto;

) Leitura para praticar pronancia.

=

Vocé acha que a leitura dos géneros textuais apeek®Es no decorre
desta disciplina ajudou a melhorar a habilidadeatepreenséao de leitura gm
lingua inglesa dos alunos?

Os assuntos trazidos pelos textos apresentadosderamnheciment
comum dos alunos da turma? (Por exemplo, conhetim@erais tais com
politica, saude, historia, etc.)

o U

Vocé possuia algum conhecimento prévio sobre asntss a serem
tratados pelos textos?

Os textos traziam assuntos de areas muito eses;iiobre as quais ps
alunos ndo possuiam nenhum conhecimento anteguta.le

11- Escreva abaixo os assuntos tratados pelos texéogogé trabalhou no
decorrer desta disciplina:

12- Qual a sua opinido geral sobre os assuntos trapsdos textos trazidos
para esta disciplina?

7- Vocé gostaria de apresentar alguma sugestaelagéo aos textos
trabalhados em disciplinas futuras de lingua irsgtesste curso? Utilize o espaco
abaixo.

Na sua opinido, os alunos demonstram interessgémesos apresentados em
sala de aula? Como e por que vocé percebe isso?
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APPENDIX | — Third Semester Course Program

UNIVERSIDADE FEDERAL DE SANTA CATARINA
CENTRO DE COMUNICACAO E EXPRESSAO

PROGRAMA DE DISCIPLINA

1. IDENTIFICACAO DA DISCIPLINA:

CODIGO DA DISCIPLINA:LLE 7493
NOME DA DISCIPLINA: Compreensio e Produgio Escrita em Lingua Inglesa llI
HORAS/AULA SEMANAL: 4 h/a

PRATICA COMO COMPONENTE CURRICULAR (PCC): 15h/a
TOTAL DE HORAS/AULA: 60 h/a

DISCIPLINA EQUIVALENTE: LLE 5013
PRE-REQUISITO: LLE 7412 e LLE7492
CURSO A QUE SE DESTINA: LETRAS Inglés — Bacharelado/Licenciatura

2.EMENTA:

Compreensdo e producgao de textos escritos em lingua inglesa através da exposicdo do aluno
a géneros textuais/discursivos utilizados no trabalho, na midia e em praticas didatico-
pedagdgicas, com foco no desenvolvimento de sua capacidade critica.

PCC: - para alunos das duas habilitagdes: Producdo de material informativo resultante de
pesquisa sobre topicos abordados em sala de aula.

3. OBJETIVO:

Objetivo geral

Desenvolver as habilidades linglisticas, comunicativas e discursivas necessarias para

a comunicagdo escrita através da compreensdo e producdo, em lingua inglesa, de géneros
textuais/discursivos em situac¢des variadas.

Objetivos especificos

* Desenvolver a compreensdo e producdo escrita de géneros textuais/discursivos
usados em situagdes variadas (por exemplo, na escola, no cotidiano, no trabalho, na
midia e na academia).
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¢ Desenvolver a compreensdao de textos escritos de elaboracdo lexicogramatical e
retdrica complexa.

¢ Desenvolver a produgdo escrita de textos complexos no que tange as estruturas
lexicogramatical e retdrica.

+  4.CONTEUDOPROGRAMATICO:
Compreender, elicitar e fornecer informag8es sobre atividades e situa¢des variadas do
cotidiano

e Compreender, elicitar e fornecer informacgdes sobre atividades e situacdes relacionadas
ao mundo do trabalho, da escola e da academia

e Compreender e produzir textos escritos sobre temas contempordaneos nos géneros
caracteristicos da midia

5. BIBLIOGRAFIA

English, A. & English, L.M. (2003). North Star: Focus on reading and writing (High-
Intermediate with CD - 2™ Edition)(student’s book, teacher’s manual). White Plains, NY:
Addison-Wesley Longman/Pearson Education.

Smalzer, W. (2005). Write to be read. (2" Edition) (student’s book, teacher’s manual).
Cambridge: Cambridge University Press.

Richards, J., Hull, J., Proctor, S. (2005). Interchange Third Edition 3 (student’s book, teacher’s
edition, CD-Roms). (3" Ed.). Cambridge: Cambridge University Press.

Richards, J., Eckstut-Didier, S. Strategic Reading 3. Cambridge: Cambridge University Press.
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APPENDIX J — Fifth Semester Course Program

UNIVERSIDADE FEDERAL DE SANTA CATARINA
CENTRO DE COMUNICAGAO EXPRESSAO

DEPARTAMENTO DE LINGUA E LITERATURA ESTRANGEIRAS

PROGRAMA DA DISCIPLINA LLE 7495

Compreensao e Produgdo Escrita em Lingua Inglesa V- 60 h/a
Ementa

Compreensao e produgao de textos escritos em lingua inglesa, de maior complexidade
linglistico-comunicativa e conceitual, com énfase nos contextos profissionais e académicos.

PCC (15h) — para alunos de licenciatura: Relatdrio critico sobre observacdo de aulas de lingua
inglesa.

PCC (15h) — para alunos de bacharelado: Andlise critica do uso da lingua inglesa em
ambientes virtuais relacionados a drea de Letras.

Objetivo geral

Desenvolver as habilidades lingliisticas, comunicativas e discursivas necessarias para a
comunicagdo escrita através da compreensao e produgdo, em lingua inglesa, de textos
académicos.

Objetivo especifico

¢ Desenvolver a compreensdo e produgdo de textos escritos argumentativos de
natureza académica, de maior complexidade no que se refere as estruturas
lexicogramatical e retdrica.

Conteudos

¢ Compreensdo e producdo de textos escritos académicos envolvendo aspectos
inerentes a sua estrutura global: introducdo, desenvolvimento, concluséo.

e Compreensdo e produgdo de textos escritos académicos envolvendo as organizagdes
retéricas de cause-effect, comparison-contrast, e pro-con.
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¢ Compreensdo e producdo de argumentos sélidos de suporte da tese principal
(evidéncias: fato, achado de pesquisa anterior, estatistica, autoridade, experiéncia
pessoal; e erros de légica- “Jogical fallacies’).

Suporte lingiiistico

e Revisdo e aprofundamento de
0 Pontuacdo (a virgula; virgulas desnecessarias; o ponto e virgula; os dois
pontos; o apdstrofe; as aspas), paralelismo, formacdo de sentencas e
paragrafos.
0 palavras e frases de transi¢do (conjungdes, conectivos, etc.)
e Registro académico

Suporte estratégico

e Estratégias de producgdo escrita: levantamento de informacGes relevantes e
planejamento do conteudo do texto, organiza¢do das informacdes, planejamento da
organizacdo retdrica do texto, preparagdo de um outline e da primeira versao,
revisdo e reescrita, edi¢cdo e reescrita, preparacao da versao final.

Bibliografia Basica

Harmer, Jeremy & Lethaby, Carol. (2005). Just Reading And Writing Upper-Intermediate.
Editora: Marshall Cavendish ELT.

Bibliografia Complementar
Jordan, R.R. (1999). Academic writing course - student's book. Editora: Pearson ELT.

Smalzer, W. (2005). Write to be read (2nd Edition). (student’s book, teacher’s manual).
Cambridge: Cambridge University Press.

Spencer, Carolyn M. & Arbon, Beverly. (1996) Foundations of Writing. Developing Research
and Academic Writing Skills. Illinois, USA: National Textbook Company.

Sitios Uteis na internet para ‘a construgdo de argumentos’:
Massey University

http://owll.massey.ac.nz/sd critical constructarguement.html

Purdue University

http://owl.english.purdue.edu/workshops/pp/argument.PPT#256,1,0rganizingYourArgumen
t




Livros Gratis

( http://www.livrosgratis.com.br )

Milhares de Livros para Download:

Baixar livros de Administracao

Baixar livros de Agronomia

Baixar livros de Arquitetura

Baixar livros de Artes

Baixar livros de Astronomia

Baixar livros de Biologia Geral

Baixar livros de Ciéncia da Computacao
Baixar livros de Ciéncia da Informacéo
Baixar livros de Ciéncia Politica

Baixar livros de Ciéncias da Saude
Baixar livros de Comunicacao

Baixar livros do Conselho Nacional de Educacdo - CNE
Baixar livros de Defesa civil

Baixar livros de Direito

Baixar livros de Direitos humanos
Baixar livros de Economia

Baixar livros de Economia Doméstica
Baixar livros de Educacao

Baixar livros de Educacdo - Transito
Baixar livros de Educacao Fisica

Baixar livros de Engenharia Aeroespacial
Baixar livros de Farmacia

Baixar livros de Filosofia

Baixar livros de Fisica

Baixar livros de Geociéncias

Baixar livros de Geografia

Baixar livros de Histdria

Baixar livros de Linguas
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